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INTRODUCTION

The School District of the City of Saginaw has been actively involved in

the development and implementation of programming for gifted and talented stu-

dents for quite some time. The district has long recognized the need for some

type of special programming to meet the needs of this unique population. In

the Fall of 1981 after a great deal of study the district opened both an ele-

mentary and secondary gifted and talented program. The Program for Creative

and Academically Talented (PCAT) flr grades K-6 was opened at Handley Elemen-

tary School. This full-day comprehensive program served students county-wide.

Simultaneously with the PCAT opening, the Center for the Arts and Sciences

(CAS) for grades 7-12 was opened at the Ruben Daniels Lifelong Learning Cen-

ter. This new center provided a half-day advanced academic and fine arts pro-

gram again for students throughout Saginaw county.

This report represents the next developmental step in refining the gifted

and talented offerings. What are the strengths and weaknesses of the gifted

and talented program according to gifted and talented professional staff

(teachers, counselors, and administrators), secondary student participants,

and parents of both elementary and secondary participants? In what areas are

these programming efforts performing as well as desired and where do inade-

quacies exist? What areas of operation warrant attention to remedy weak-

nesses? Questions such as these deserve answers, and an effort was made dur-

ing April, 1987, to gather information through a needs assessment survey tk.

find these answers. (See Appendix A for a copy of the various instruments and

cover letter.)



WHAT IS A NEEDS ASSESSMENT?

A needs assessment is a logical problem solvir tool. It is usually the

first step and a vital component of comprehensive program planning. A needs

assessment is not a program change by itself, but it is a method for helping

to determine if change is necessary or desired. It provides information which

assists in setting priorities for future development and provides a basis for

allocating scarce resources.

A needs assessment is a structured process for identifying and document

ing the difference between "what is" and "what should be". The needs assess

ment process determines: (1) the differences which exist between a desired

state of affairs with respect to important goals and functions and the present

or actual state of conditions and (2) a list of prioritized needs from these

identified differences.

In addition to prioritizing needs in terms of the ongoing functions and

goals of a program, a needs assessment should provide a sense of direction

regarding new or emerging needs and issues.

A needs assessment is a systematic process which asks three relatively

simple questions:

1. Where are we?
2. Where do we want to go?
3. How do we get from here to there?

In essence, the results of a good needs assessment form the basis for

sound goal setting and planning.

2
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GROUPS INCLUDED IN SAGINAW'S GIFTED AND TALENTED NEEDS ASSESSMENT?

Information was gathered from gifted and talented professional staff

(administrators, teachers, and counselors), secondary students, and parents.

During the first two weeks of April, 1987, parents were mailed a question

naire, and professional staff and students completed the questionnaires, to

provide the necessary data. A total of 481 of 1,004 possible respondents

(47.9%) provided responses (see Appendix B for a breakdown of returns by

respondent groups). The return rate for both elementary and secondary parents

was lower than hoped. However, those parents interested in voicing their

opinion about the program did have an opportunity to respond.

HOW WERE THE DATA COLLECTED?/WHAT IS A PRIORITY NEED INDEX?

The questionnaire contained a total of 164 statements about gifted and

talented services and program components, and the respondents were asked to

indicate the following for each statement:

1. In your opinion, to what extent should the stated
condition exist? and,

2. From your knowledge, to what extent does the stated
condition exist?

The degree to which a difference exists between what should be, and what

is constitutes a need. The following example illustrates the response choices

used for the survey, how the need index was determined and how the priority

need index FiNI) was established.
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EXAMPLE: The gifted and talented program does a

good job of teaching basic safety skills.

A) Should
Exist

A) In your opinion, to what extent should
the stated condition exist?

B) From your knowledge, to what extent does
the stated condition actually exist?

1 2 3 4

Should
Exist

5

Actually
Exists

3

5

Do Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

B) Actually
Exists

1 2 3 4

The following is a more detailed explanation of the above responses.

5

SHOULD EXIST

? Do not know the extent to which
the stated condition should
exist.

Stated condition should not
exist at all.

Stated condition should exist to
a slight extent.

3 Stated condition should exist to
a moderate extent.

4 Stated condition should exist to
a fairly large extent.

5 Stated condition should exist to
a very large extent.

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

1 Stated condition does not exist
at all.

2 Stated condition exists to a
slight extent.

3 Stated condition exists to a
moderate extent.

4 Stated condition exists to a
fairly large extent.

5 Stated condition exists to a
very large extent.
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For the, example used, the need index was 2 (the difference between

"should exist" value of 5 and the "actual exist" value of 3). To obtain a

clearer understanding of the relative priority ranking of the expressed needs,

it was helpful to also know where on the response scale the difference

occurred. For example, a need index of 2 would result from the difference

between a "desired" of 3 and an "actual" of 1, while at the same time, the

difference between a "desired" rating of 5 and an "actual" rating of 3 also

yields a need index of 2. Therefore,_ to help establish priorities among

needs, the following procedure was employed. The needs were weighted by

multiplying them by their respective ratings on the "should exist" dimension.

This resulted in a Priority Need Index (PNI). This index takes into account

the magnitude of the desire of the respondents to have a given condition

present in the school district. The PNI could be thought of then as an auto

matic prioritizing need indicator.

EXAMPLE: The gifted and talented program does a Should
good job of teaching basic safety Exist Actually
skills. (Desired) Exists

Should Actual = Need Index

5 3 2

Need Index x "Should" = Priority Need Index

2 5 = 10

5 3

One might well ask what are the limits to the size(s) of priority need

indices? The theoretical limits range from a +20 to 6. The upper theoreti

cal limit is obtained in the following situation.

Should Actual = Need Index x Should = PNI

5 1 4 x 5 = 20

5 0



The loce^r theoretical limit can be obtained in the following two ways.

Should Actual = Need Index x Should = PNI

3 5 2 6
OR

2 5 3 x 2 6

In other major studies conducted over the years the actual PNI's obtained

have never approached the limits of the scale. The scale is obviously biased

toward pointing up areas of concern in that it contains rany more points indi

cating "need" (positive values) than it has indicating "lack of need" (nega

tive values).

Table 1 below illustrates both the theoretical and actual limits under

discussion.
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TABLE 1. THEORETICAL PRIORITY NEED INDEX (PNI) LIMITS CONTRASTED WITH ACTUAL
QUESTION PNI LIMITS FOR ELEMENTNRY PROFESSIONAL STAFF AND PACNTV:
SECONDARY PROFESSIONAL STAFF. PARENTS, AND STUDENTS; AND TOTAL.

Theoretical
PNI Limits

Actual Gifted and Talented QuestiQu PNI Limits

Elementary

Prof Staff Pat...nts

(EPS) (EP)

Secondary

Prof Staff Parents Students
(SPS) (SP) (SS)

Greatest Need
Possible .... 20

19

18

17

16

15

14

13

12

11

10

9

8

7

6

5

4

3

2

1

0

1

2

3

4

5

Least Need
Possible

19 60

0.05

8.15

0.32

12 18

1.08

10 16

0.31

6.22

1.09

7
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One can see not only that most PNI's do not go far up the scale (the cen-

ters are approximately 2.80, 2.67, 3.73, 4.24, 3.04, and 3.58 for the actual

data of EPS, EP, SPS, SP, SS, and T respectively) but also that problems have

to be identified in a relative sense. We believe looking at the PNI values

that equal or exceed the value that marks off the top 25% (in the case of EPS,

EP, SPS, SP, SS, and T groups these values were 4.40, 3.60, 5.04, 5.84, 3.83,

and 4.59) is a useful guide in separating out the highest ranking concerns.

WHAT WAS THE FOCUS OF THE QUESTION?

The content of the gifted and talented instrument was related to 13 major

functions in gifted and talented education. Each respondent population com-

plet9d an instrument made up of relevant questions drawn from a pool of 164

items. Elementary professional staff were asked to respond to 145 questions,

secondary professional staff to 143, elementary parents to 113, secondary

parents to 111, 9nd secondary students to 87 questions. A detailed matrix

listing the number of questions by function area appears in Table 2 below.
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TABLE 2. NUMBER OF QUESTIONS PER FUNCTION BY RESPONDENT POPULATION TO
TSB 1986-1987 GIFTED AND TALENTED PROGRAM NEEDS ASSESSMENT.

FUNCTION
SS

Populations to Survey*

EPS SPS EP SP

Number
of items

I. General Administration 10

al. Identification of Gifted/ X X 8
Talented Students

III. Culturally Deprived Students X X 6

IV. Educational Programs- - .X 19
Secondary

V. Educational Programs- - 21

Elementary

VI. Personal Development of the X X 17

Student

VII. Classroom Management X X 7

VIII. Teacher Values & Approaches X X X 20

IX. Staff Development. X X 12

X. Parental Involvement & X X X X 11
Commitment

XI. Auxiliary Support & Staff X X X X X 10

XII. Leadership by Principal X X X X 13

XIII. Communications/Public X X X X 10
Relations

TOTAL 87 145 143 113 111 164

*Population Key: SS = Secondary Students
EPS = Elementary Professional Staff
SPS = Secondary Professional Staff
EP = Elementary Parents
SP = Secondary Parents

9
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The following section presents each of the 13 function areas, followed by

a brief description of the type of questions included for that area of con

cern.

FUNCTIONS DEFINED

I. GENERAL ADMINISTRATION. The degree to which the gifted and talented
program provides for: continuous planning; monetary budget allocations
sufficient to achieve priority objectives; educational program improve
ments and planning using research findings; instructional program evalu
ation which (-amperes goals and objectives with actual results; the use
of a variety of records to identify potential student problems; a safe
building environment for students and staff; the use of assessment
results by teachers to review instruction, student progress and one's
own teaching methods; and goal setting which reflect students' needs.

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS. The process of identifying
gifted and talented students: is ongoing; starts as early in the stu
dents' lives as possible; includes measures of student motivation,
interests, and maturity, as well as nominations from a variety of
sources (parents, teachers, administrators, and test score data); places
emphasis on students who are culturally disadvantaged; features inser
vices on how to properly identify students; screens out those who should

not participate while identifying those who would most benefit from the
program.

III. CULTURALLY DEPRIVED STUDENTS. The extent to which female and ninority
students are counseled and encouraged to pursue educations) and career
interests in fields which are not traditionally considered their domain,
and the extent to which they are treated in accord with their abilities
rather than a stereoyped image.

IV. EDUCATIONAL PROGRAMS--SECONDARY. The secondary educational program
provides for: a shared value system emphasizing achievement; public
satisfication with program achievement; clearly defined learning goals
and objectives; collaborative curriculum planning and analysis of stu
dent achievement levels; courses which are updated frequently and pro
vide handson experiences; time with age peers; schedules and courses
which allow students to see what others in different disciplines are
doing; course work which illustrates the interrelatedness of the vari
ous disciplines; attention to continuity across grade levels and pro
grams; coordination between home school and Center teachers; courses and
learning activities at the Center which are at a more advanced level and
pace as compared to home school courses; home school honors' courses
provide advanced courses to gifted students; drug education at the
appropriate level; basic and higher level thinking skills; opportuni
ties for more indepth independent review; and the development of stu
dents' research skills.
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V. EDUCATIONAL PROGRAMSELEMENTARY. The elementary program provides for:
a shared value system emphasizing achievement; clearly defined learning
goals and objectives; objectives based on student achievement levels;
students knowing the objective(s) of each lesson; challenging and
attainable learning standards for students; promotion based on achieve-
ent and not time spent in the class; students who are well prepared when
they progress to the next educational level; well taught reading, writ-
ing, arithmetic, and health education (along with a section on sex edu-
cation); opportunities for students to write and have hands-on experi-
ences; a sequentially planned curriculum, consisting of updated courses
and congruent with ne regular curriculum; instruction is coordinated
grade-to-grade; regularly assigned and checked homework; opportunities
to participate in co-curricular activities; drug education at the appro-
priate level; and learning activities at a more appropriate pace for
academically talented students than the regular classroom provides.

VI. PERSONAL DEVELOPMENT OF THE STUDENT. Services and activities that are
generally non-academic in nature and designed to develop student
attitudes and abilities, specifically: practicing leadership skills;
working with other students with the same or different interests and
abilities; exposure to and exploring many fields and career opportuni-
ties; developing a sense of responsibility and self-reliance; establish-
ing and pursuing challenging goals which recognize and realize their own
aptitudes, abilities, interests and needs; developing logical and con-
vergent thinking skills; teaching problem-solving techniques; assisting
in developing career plans (this also includes students participating in
the visual and performing art classes); expecting and/or encouraging
students to complete their work and meet quality standards and to be
concerned for other people and their personal property; developing inde-
pendent study skills, self-discipline, and problem-solving skills using
complex and abstract thinking.

VII. CLASSROOM MANAGEMENT. The classrooms are well managed allowing for:
good discipline; the notification of parents concerning discipline
problems (with ongoing administrative support); motivating students by
positive rewards; student knowledge of classroom rules; a safe, orderly,
productive, attractive, secure working environment; an emphasis on
achievement, not the maintenance of an environment/atmosphere.

VIII. TEACHER VALUES AND APPROACHES. Program teachers' values and approaches
include: a brisk instructional pace; plainly stated and frequently
used lesson objectives; seat work which is explained and demonstrated;
classes which emphasize student participation; teaching at the correct
level of difficulty, with skills prioritized to insure that instruc-
tional goals and objectives are accomplished; effective communication
with feedback to and from students; feedback given to students as a
result of observing them; spending most of the classroom time on learn-
ing; being ready and well-prepared with learning tasks which match the
lesson content; being knowledgeable of curriculum policies and prior-
ities; being responsive to the student's point of view; being competent
in student counseling services; and functioning to facilitate not direct
students' course work.

1 6



IX. STAFF DEVELOPMENT. Activities and services are designed to enhance
professional development of the staff. Specifically, they include:
emphasis given to building teacher skills; effectively coordinated pro-
grams providing valuable information and teaching tools; inservice ses-
sions with adequate time and resources to address instructional issues;
priorities, objectives and learning goals developed by teachers; admin-
istrative involvement types of professional development programs; admin-
istrative support for career enhancement of the staff; adequate time
given for discussion and deliberation at staff meetings; recognition of
teaching excellence; and access to consultants and current advances in
the disciplines.

X. PARENTAL INVOLVEMENT AND COMMITMENT. The degree to which parents are
involved and kept up-to-date on the progress of their students and the
program, including: clearly and consistently communicated procedures
for parental involvement; parents having involvement options; staff
members providing parents with all necessary information on how to
become involved; frequent two-way communication between staff members
and parents; parents fully supporting the program; parents being aware
of the program goals, keeping track of student progress, and realizing
the vocational value of all the courses; parents knowing their responsi-
bilities; parents being encouraged to become involved; parents who con-
tinue their support from the elementary to the secondary levels; and the
staff considering parental involvement integral to the program.

XI. AUXILIARY SUPPORT AND STAFF. Services designed to assist with curricu-
lum, and students' career and personal planning, and decision making,
including: effective ongoing guidance and counseling for all students;
help in understanding vocational trends; student exploration of career
possibilities; career planning stressing the connection between course
work and career goals; library personnel who keep the building staff up-
to-date regarding materials and who ask teachers for suggestions when
selecting materials; a library containing the appropriate materials
(audio-visual equipment, books, and magazines which adequately serve the
needs of students and staff).

XII. LEADERSHIP BY PRINCIPAL. Administrative actions taken and beliefs held
by the principal which support the teaching/learning process, including:
a belief that all students can learn; a clear understanding of the pro-
gram's goals; instructional leadership; frequent classroom observations;
initiatives for systematic improvement; creation of a more effective
school; frequent monitoring of new practices; active partnership in
long- and short-range planning with all people concerned with education;
instructional expertise and good management skills; encouraging compre-
hensive programs such as, but not limited to, multiple methods of iden-
tification, staff development, program evaluation, and support services.

12
1 7



XIII. COMMUNICATIONS/PUBIC RELATIONS. The availability and exchange of gifted
and talented information both internally and externally, including:
conducting business in a manner that inspires public confidence by
being accurate, timely, intelligible, and relevant; providing informa-
tion on student successes, achievement results, and program performance;
trying to gain community support; sharing achievement results with stu-
dents; reporting student progress clearly to students and parents; and
having principals who are a communication link among all persons con-
cerned with the program.

13
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PRESENTATION OF DATA

One of the major purposes of a needs assessment study is to identify

areas where the concensus supports the existance of a problem or weakness.

This report highlights those areas where there was agreement that a problem

existed.

The overall findings of the respondent groups will be presented in the

sections which follow. The combined responses of professional elementary-and

secondary staff and parents plus secondary students will be presented, fol

lowed by a summary of the major findings from each of these groups separately.

A. District -Wide Total Responses

When all responses by professional staff, parents, and students were

combined
1

, the following function areas emerged as the ones needing the most

attention.

Rank Function of Greatest Need
Priority
Need Index

1 Identification of Gifted/Talented Students 5.33
2 Auxiliary Support and Staff 5.22
3 Parental Involvement and Commitment 4.93
4 Staff Development 4.57
5 Leadership by Principal 4.09

A complete listing of the desired, actual, need index, and priority need

values by function appear in Appendix C.

1

Each respondent group was given equal weighting when responses for a
function or a question were combined across groups.
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In addition to the high need function areas there were some individual

survey questions which resulted in a high priority need index. The questions

listed below represent those survey items for which the priority need index

equalled or exceeded 4.59 along with the function that each question was

related to.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S FOR
DISTRICTWIDE TOTAL RESPONDENT GROUP

PNI Survey Item Function Area

8.67

8.62

8.34

7.79

6.80

6.77

6.77

6.49

16. All the teachers in the district participate
in inservices on how to identify gifted/
talented students.

34. Provisions are outlined for coordination
between teachers in the Center and in the
home school classrooms.

132. Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

133. The gifted and talented program's guidance
program helps students acquire an understand-
ing of vocational trends.

141. The library collection adequately serves the
needs of staff and students.

120. There is scheduled time for discussion and
deliberation of gifted/talented issues at
staff meetings.

135. The guidance program helps students to
realize the connection between their course
work and their career goals.

128. Parents who supported their children's
involvement in the Center at the junior high
level also support it as strongly at the
senior high level.

Identification of

Gtfted/Talented
Students

Educational Programs-
Secondary

Auxiliary Support &
Staff

Auxiliary Support &
Staff

Auxiliary Support &
Staff

Staff Development

Auxiliary Support &
Staff

Parental Involvement
& Commitment

15
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PNI Survey Item Function Area

6.33

6.19

6.14

6.10

5.75

5.68

5.60

5.53

5.52

5.41

5.35

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted and
talented program.

18. The currently used method of identifying
gifted and talented students adequately
screens out those students who should not
participate in the gifted and talented pro-
gram.

2. The program's budget allows for allocation
of resources to achieve high priority
objectives.

145. The principals make frequent classroom
observations to monitor instruction.

130. Most parents are aware of the gifted and
talented prograth goals.

126. Parents realize the vocational value of all
of the gifted and talented program's courses.

113. Content in staff development sessions
addresses instructional issues and priori-
ties.

115. The teachers and students have access to
consultants and to the most recent advances
within each area.

125. Parents are aware of their responsibilities
for helping students develop their gifted-
ness or talents.

149. The gifted and talented principals are viewed
by teachers as having relevant instructional
expertise as well as management skills.

37. The Honors' programs in the high schools do
a sufficient job of providing advanced course
work to gifted students.

Identification of
Gifted/Talented
Students

Identification of

Gifted/Talented
Students

General Administra-
tion

Leadership by Prin-
cipal

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Staff Development

Staff Development

Parental Involvement
& Commitment

Leadership by Prin-
cipal

Educational Programs-
Secondary
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PNI

5,34 111.

5.32 31.

5.26 12.

5.25 28.

5.12 123.

5.11 14.

5.09 156.

5.08 121.

5.06 35.

5.00 148.

4.98 134.

4.92 151.

Survey Item Function Area

The gifted and talented program has an effec-
tive inservice training program for improving
teaching skills.

The schedules and/or courses allow for stu-
dents who are working in different disciplines
to work together to see what their respective
areas have in common.

The identification of gifted and taldnted
students is an ongoing process, not an annual
event.

The public is satisfied with achievement at
the Center for the Arts and Sciences.

The program's staff members provide parents
with information and techniques for helping,
students develop their giftedness or talents.

The identification process. includes measures
of student motivation, interests, and matur-
ity.

The program administration provides the
general public with accurate reports on its
performance.

Procedures for parental involvement in the
program are clearly communicated to parents
and used consistently.

Collaborative curriculum planning and deci-
sion making are typical.

The principals carefully monitor new prac-
tices.

Helping the student to explore career possi-
bilities is an important part of the total
gifted and talented program.

The principals use principles of supervision
and feedback to communicate with teachers
regarding .heir instructional methods in
gifted/talented programs.

Staff Development

Educational Programs-
Secondary

Identification of
Gifted/Talented
Students

Educational Programs-
Secondary

Parental Involvement
& Commitment

Identification of
Gifted/Talented
Students

Communications/
Public Relations

Parental Involvement
& Commitment

Educational Programs-
Secondary

Leadership by Prin-
cipal

Auxiliary Support &
Staff

Leadership by Prin-
cipal
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PNI

4.89 160.

4.86 114.

4.82 38.

4.72 119.

4.72 154.

4.72 107.

4.68 124.

4.67 131.

4.63 118.

4.59 3.

Survey Item Function Area

The principals provide the community with
information about the effectiveness of the
program.

Staff development and training are supported
with time and other necessary resources.

Information on drug education at the Center
is offered at the appropriate level.

Staff development learning goals and objec-
tives are developed by teachers.

The principals use suggestions from their
staff, teachers, and from the community-at-
large to assist in planning and decision
making.

Teachers are competent in student counseling
services.

There is frequent two-way communication
between parents and the gifted and talented
program's staff.

Encouraging parental involvement is an inte-
gral part of the program's plans.

Teaching excellence in the program is recog-
nized.

Research findings are used in planning and
improving educational programs.

Communications/
Public Relations

Staff Development

Educational Programs-
Secondary

Staff Development

Leadership by Prin-
cipal

Teacher Values &
Approaches

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Staff Development

General Administra-
tion
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The reader should note that the high need questions listed above were

related to nine different function areas. Five of these (Identification of

Gifted/Talented Students, Auxiliary Support and Staff, Parental Involvement

and Commitment, Staff Development, and Leadership by Principal) were func-

tions which appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the total district-wide group

appear in Appendix D.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the total district-wide group. The chart below summarizes

the data from combined respondent groups presented ,hus far in the report,

i.e., high need functions and high need questions.

1.

2.

SUMMARY OF DISTRICT-WIDE TOTAL RESPONSES TO THE GIFTED
AND TALENTED NEEDS ASSESSMENT

Functions of Questions of
Function Highest Need Highest Need

Identification of Gifted/Talented
Students

Auxiliary Support and Staff

X

X

X

X
3. Parental Involvement and Commitment X X
4. Staff Develoment X X
5. Leadership by Principal X X
6. Educational Programs--Secondary X
7. General Administration X
8. Communications/Public Relations X
9. Teacher Values and Approaches X

10. Personal Development of the Student
11. Classroom Management
12. Culturally Deprived Students
13. Educational Programs--Elementary
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It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-9). Functions numbered 10-13 (Personal

Development of the Student, Classroom Management, Culturally Deprived Stu-

dents, and Educational Programs--Elementary) might be viewed as strengths of

the gifted and talented program from the perspective of the combined district-

wide total.

B. Elementary Professional Staff Responses

When all responses by the elementary professional staff were combined the

following function areas appeared as the ones needing the most attention

ranked from the highest to lowest.

Rank Function of Greatest Need
Priority
Need Index

1 Auxiliary Support and Staff 9.32
2 Identification of Gifted/Talented Students 8.25
3 Staff Development 4.30
4 General Administration 3.60
5 Parental Involvement and Commitment 3.36

A complete listing of the desired, actual, need index, and priority need

index values by function for elementary professional staff appear in Appendix E.

In addition to the highest need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 4.40 along with function connected to each

question.



INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S FOR
ELMKNTARY PROFESSIONAL STAFF (EPS)

PNI Survey Item FunctioL Area

19.60 132. Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

16.35 133. The gifted and talented program's guidance
program helps students acqui-e an understand-
ing of ocational trends.

13.87 16. All ale teachers in the district participate
in inservices on how to identify gifted/
talented students.

12.32 135. The guidance program helps students to
realize the connection between their course
work and their, career goals.

10.18 15. Emphasis is given to identifying gifted/
talented students in culturally disadvantaged
groups.

9.45 18. The currently used method of identifying
gifted/talented students adequately screens
out those students who should not participate
in the gifted and talented program.

9.45 2. The program's budget allows for allocation of
resources to achieve high priority objectives.

9.05 17. The currently used method of identifying
gifted and talented students adequately iden-
tifies those students who would most benefit
from participation in the gifted and talented
program.

8.22 141. The library collection adequately serves the
needs of staff and students.

7.76 128. Parents who supported their children's involve-
ment in the Center at the junior high level
also support it as strongly at the senior
high level.

7.51 145. The principals make frequent classroom obser-
vations to monitor instruction.

Auxiliary Support
& Staff

Auxiliary Support
& Staff

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

Identification of
Gifted/Talented
Students

Identification of
Gifted/Talented

Students

General Administra-
tion

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Leadership by Prin-
cipal

21 26



PNI

6.99 139.

6.81 115.

6.75 134.

6.65 12.

6.41 107.

6.40 13.

6.17 14.

6.15 138.

6.15 136.

6.04 137.

5.76 20.

5.40 84.

5.13 114.

Survey Item Function Area

Audio visual materials are available for
classroom use.

The teachers and students have access to con-
sultants and to the most recent advances
within each area.

Helping the student to explore career possi-
bilities is an important part of the total
gifted and talented program.

The identification of gifted and talented
students is an ongoing process, not an ,qual
event.

Teachers are competent in student counseling
services.

Identification occurs as early in the stu-
dents' lives as is possible.

The identification process includes measures
of student motivation, interests, and matur-
ity.

Materials found in the library are appropri-
ate to the students served.

The librarians at the Center and Handley ask
for teacher suggestions when selecting new
materials for the library.

The library personnel keep the building staff
up-to-date regarding available materials.

Students are counse'ed toward all careers in
which they have an interest, regardless of
how disproportionate in minority representa-
tives a career might be.

The Center and Handley have good discipline.

Staff development and training are supported
with time and other necessary resources.

Auxiliary Support
& Staff

Staff Development

Auxiliary Support
& Staff

Identification of
Gifted/Talented
Students

Teacher Values &
Approaches

Identification of
Gifted/Talented
Students

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

Auxiliary Support
& Staff

Auxiliary Support
& Staff

Culturally Deprived
Students

Classroom Management

Staff Development
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PNI

4.95 70.

4.92 140.

4.83 149.

4.83 160.

4.83 111.

4.83 156.

4.77 45.

4.67 148.

4.60 21.

4.53 118.

4.51 116.

4.42 68.

Survey Item Function Area

Helping the student to explore career possi
bilities is an important part of the school
program.

Adequate time in the library is provided to
students to select materials.

The gifted and talente' principals are viewed
by teachers as having 1.evant instructional
expertise as well as ma agement skills.

The principals provide the community with
information about the effectiveness of the
program.

The gifted and talented program has an effec
tive inservice training program for improving
teaching skills.

The program administration provides the
general public with accurate reports on its
performance.

Learning goals and objectives are clearly
defined.

The principals carefully monitor new prac
tices.

Female and minority students are provided
with positive role models in many varying
careers.

Teaching excellence in the program is recog
nized.

Administrators are involved in some type of
professional development program.

Students are encouraged and assisted in
developing career plans.

Personal Development
of the Student

Auxiliary Support
& Staff

Leadership by Prin
cipal

Communications/
Public Relations

Staff Development

Communications/
Public Relations

Educational Programs
Elementary

Leadership by Prin
cipal

Culturally Deprived
Students

Staff Development

Staff Development

Personal Development
of the Student



The reader should note that the high need questions listed above were

related to 12 different function areas. Five of these (Auxiliary Support and

Staff, Identification of Gifted and Talented, Staff Development, General

Administration, and Parental Involvement and Commitment) were functions which

appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the elementary professional

staff group appear in Appendix F.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the elementary professional staff group. The chart below

summarizes the data from elementary staff presented thus far in the report,

i.e., high need functions and high need questions.

SUMMARY OF ELEMENTARY PROFESSIONAL STAFF RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

Function
Functions of
Highest Need

Questions of
Highest Need

1. Auxiliary Support and Staff X X
2. Identification of Gifted/Talented X X

Students
3. Staff Development X X
4. General Administration X X
3. Parental Involvement and Commitment X X
6. Leadership by Principal X
7. Culturally Deprived Students X
8. Communications/Public Relations X
9. Teacher Values and Approaches X

10. Classroom Management X
11. Personal Development of the Student X
12. Educational Programs--Elementary X

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-12).
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C. Elementary Parent Responses

When all responses by the elementary parents were combined the following

function areas appeared as the ones needing the most attention ranked from the

highest to lowest.

Priority
Rank Function of Greatest Need Need Index

1 Auxiliary Support and Staff 4.24
2 Identification of Gifted/Talented Students 4.20
3.5 General Administration 3.63.
3.5 Parental Involvement and Commitment 3.63
5 Personal Development of the Student 2.88

A complete listing of the desired, actual, need index, and priority need

index values by function for elementary parents appear in Appendix G.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 3.60 along with the function connected to each

question.

25
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INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S
FOR ELEMENTARY PARENTS (EP)

PNI Survey Item Function Area

8.15

7.62

6.98

6.01

5.62

5.25

5.15

4.87

4.79

4.74

4.46

16. All the teachers in the district participate
in inservices on how to identify gifted/
talented students.

132. Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

2. The program's budget allows for allocation of
resources to achieve high priority objectives.

133. The gifted and talented program's guidance
program helps students acquire an understand-
ing of vocational trends.

141. The library collection adequately serves the
needs of staff and students.

75. Students are encouraged to be concerned for
other people and their personal property.

18. The currently used method of identifying
gifted/talented students adequately screens
out those students who should not participate
in the gifted and talented program.

130. Most parents are aware of the gifted and
talented program goals.

17. The currently used method of identifying
gifted and talented students adequately iden-
tifies those students who would most benefit
from participation in the gifted and talented
program.

12. The identification of gifted and talented
students is an ongoing process, not an annual
event.

128. Parents who supported their children's
involvement in the Center at the junior high
level also support it as strongly at the
senior high level.

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

General Administra-
tion

Auxiliary Support
& Staff

Auxiliary Support
& Staff

Personal Development
of the Student

Identification of
Gifted/Talented
Students

Parental Involvement
& Commitment

Identification of
Gifted/Talented
Students

Identification of
Gifted/Talented
Students

Parental Involvement
& Commitment
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PNI

4.40

4.40

Survey Item Function Area

4.37

4.37

4.20

4.08

4.06

4.06

4.05

4.03

3.95

3.92

62. Information on drug education at Handley is
offered at the appropriate level.

5. Program improvement efforts are periodically
revie-2d; progress is noted and the improve-
ment focus is renewed and redirected.

8. The school buildings provide a safe environ-
ment for staff and students.

135. The guidance program helps students to
realize the connection between their course
work and their career goals.

10. The major goals of the gifted and talented
program are set with respect to the student's
needs.

123. The program's staff members provide parents
with information and techniques for helping
students develop their giftedness or talents.

126. Parents realize the vocational value of all
of the gifted and talented program's courses.

156. The program administration provides the
general public with accurate reports on its
pel:formance.

13. Identification occurs as early in the stu-
dents' lives as is possible.

138. Materials found in the library are appropri-
ate to the students served.

61. Teachers at Handley do a good job of teaching
health education (which includes a component
on sex education).

81. The gifted and talented program fosters the
development of independent (self-directed)
study skills and academic self-discipline in
the students.

Educational Programs-
Elementary

General Administra-
tion

General Administra-
tion

Auxiliary Support
& Staff

General Administra-
tion

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Communications/
Public Relations

Identification of
Gifted/Talented
Students

Auxiliary Support
& Staff

Educational Programs-
Elementary

Personal Development
of the Student
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PNI Survey Item Function Area

3.78

3.71

3.70

3.66

3.64

3.60

124. There is frequent two-way communication
between parents and the gifted and talented
program's staff.

84. The Center and Handley have good discipline.

14. The identification process includes measures
of student motivation, interests, and matur-
ity.

45. Learning goals and objectives are clearly
defined.

1. Planning is a continuous process in the
gifted and talented program.

80. The gifted and talented program encourages
the development of problem solvinr through
complex and abstract thinking in the stu-
dents.

Parental Involvement
& Commitment

Classroom Management

Identification of
Gifted/Talented
Students

Educational Programs-
Elementary

General Administra-
tion

Personal Development
of the Student

The reader should note that the high need questions listed above were

related to eight different function areas, five of these (Auxiliary Support

and Staff, Identification of Gifted and Talented Students, General Adminis-

tration, Parental Involvement and Commitment, and Personal Development of the

Student) were functions which appeared earlier on the Function of Greatest

Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the elementary parent group

appear in Appendix H.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the elementary liarent group. The chart below summarizes the

data from elementary parents presented thus far in the report, i.e., high need

functions and high need questions.
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SUMMARY OF ELEMENTARY PARENT RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

1.

2.

3.

4.

5.

Functions of
Function Highest Need

Questions of
Highest Need

Auxiliary Support and Staff X
Identification of Gifted/Talented X
Students

General Administration X
Parental Involvement & Commitment X
Personal Development of the Student X

X

X

X
X

X
6. Communications/Public Relations X
7. Educational Programs--Elementary X
8. Classroom Management X

9. Culturally Deprived Students
10. Leadership by Principal

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-8). Functions numbered 9 and 10 (Culturally

Deprived Students and Leadership by Principal) might be viewed as strengths of

the gifted and talented program from the perspective of elementary parents.

D. Secondary Professional Staff Responses

When all responses by the secondary professional staff were combined the

following function areas appeared as the ones needing the most attention

ranked from the highest to lowest.

Rank Function of Greatest Need
Priority
Need Index

1.5 Identification of Gifted/Talented Students 7.09
1.5 Parental Involvement and Commitment 7.09
3 Staff Development 4.84
4 Educational Programs--Secondary 4.46
5 Communications/Public Relations 4.23
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A complete listing of the desired, actual, need index, and priority need

index values by function for the secondary professional staff appear in

Appendix I.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 5.04 along with the function connected to each

question.

PNI

12.18 16.

10.53 34.

9.58 17.

9.31 120.

9.02 125.

8.75 128.

7.92 130.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH PNI'S
FOR SECONDARY PROFESSIONAL STAFF (SPS)

Survey Item Function Area

All the teachers in the district participate
in inservices on how to identify gifted/
talented students.

Provisions are outlined for coordination
between teachers in the Center and in the
home school classrooms.

The currently used method of identifying
gifted and talented students adequately iden
tifies those students who would most benefit
from participation in the gifted and talented
program.

There is scheduled time for discussion and
deliberation of gifted/talented issues at
staff meetings.

Parents realize the vocational value of all
of the gifted and talented program's courses.

Parents who supported their children's
involvement in the Center at the junior high
level also support it as strongly at the
senior high level.

Most parents are aware of the gifted and
talented program goals.

Identification of
Gifted/Talented
Students

Educational Programs
Secondary

Identification of
Gifted/Talented
Studc.nts

Staff Development

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Parental Involvement
& Commitment
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PNI

7.92 135.

7.86 14.

7.82 125.

7.68 121.

7.46 28.

7.41 18.

7.01 131.

6.95 3.

6.93 123.

6.82 113.

6.67 133.

6.65 127.

6.25 31.

Survey Item Function Area

The guidance program helps students to
realize the connection between their course
work and their career goals.

The identification process includes measures
of student motivation, interests, and matur-
ity.

Parents are aware of their responsibilities
for helping students develop their giftedness
or talents.

Procedures for parental involvement in the
program are clearly communicated to parents
and used consistently.

The public is satisfied with achievement at
the Center for the Arts and Sciences.

The currently used method of identifying
gifted/talented students adequately screens
out those students who should not participate
in the gifted and talented program.

Encouraging parental involvement is an inte-
gral part of the program's plans.

Research findings are used in planning and
improving educational programs.

The program's staff members provide parents
with information and techniques for helping
students develop their giftedness or talents.

Content in staff development sessions
addresses instructional issues and priorities.

The gifted and talented program's guidance
program helps students acquire an understand-
ing of vocational trends.

Parents of gifted and talented students
support the program.

The schedules and/or courses allow for stu-
dents who are working in different disci-
plines to work together to see what their
respective areas have in common.

Parental Involvement
& Commitment

Identification a
Gifted/Talented
Students

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Educational Programs-
Secondary

Identification of
Gifted/Talented
Students

Parental Involvement
& Commitment

General Administra-
tion

Parental Involvement
& Commitment

Staff Development

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Educational Programs-
Secondary
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pin

6.25 12.

6.02 15.

6.01 25.

5.99 124.

5.98 35.

5.94 21.

5.92 141.

5.90 20.

5.84 111.

5.55 81.

5.52 37.

5.51 33.

Survey Item Function Area

The identification of gifted and talented
students is an ongoing process, not an annual
event.

Emphasis is given to identifying gifted/
talented students in culturally disadvantaged
groups.

A value system emphasizing achievement is
shared by the gifted and talented staff,
students, and parents/community.

There is frequent two-way communication
between parents and the gifted and talented
program's staff.

Collaborative curriculum planning and deci-
sion making are typical.

Female and minority students are provided
with positive role models in many varying
careers.

The library collection adequately serves the
needs of staff and students.

Students are counseled toward all careers in
which they have an interest, regardless o!
how disproportionate in minority representa-
tives a career might be.

The gifted and talented program has an effec-
tive inservice training program for improving
teaching skills.

The gifted and talented program fosters the
development of independent (self-directed)
study skills and academic self-discipline in
the students.

The Honors' programs in the high schools do
a sufficient job of providing advanced course
work to gifted students.

Special attention is focused on building good
continuity across grade levels and programs.

Identification of
Gifted/Talented
Students

Identification of
Gifted/Talented
Students

Educational Programs-
Secondary

Parental Involvement
& Commitment

Educational Programs-
Secondary

Culturally Deprived
Students

Auxiliary Support
& Staff

Culturally Deprved
Students

Staff Development

Personal Development
of the Student

Educational Programs-
Secondary

Educational Programs-
Secondary
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PNI Survey Item Function Area

5.51

5.35

5.21

.5.04

. 30. The course work illustrates the inter-related-
ness of the various disciplines.

156. The program administration provides the
general public with accurate reports on its
performance.

134. Helping the student to explore career possi-
bilities is an important part of the total
gifted and talented program.

119. Staff development learning goals and objec-
tives are developed by teachers.

Educational Programs-
Secondary

Communications/
Public Relations

Auxiliary Support
& Staff

Staff Development

The reader should note that the high need questions listed above were

related to ten different function areas. Five of these (Identification of

Gifted and Talented Students, Parental Involvement and Commitment, Staff

Development, Educational Programs--Secondary, and Communications/Public Rela-

tions) were functions which appeared earlier on the Function of Greatest Need

list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the secondary professional

staff group appear in Appendix J.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the secondary professional staff group. The chart below

summarizes the data from secondary professional staff presented thus far in

the report, i.e., high need functions and high need questions.
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SUMMARY OF SECONDARY PROFESSIONAL STAFF RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

Function
Functions of
Highest Need

Questions of
Highest Need

1. Identification of Gifted/Talented X X
Students

2. Parental Involvement and Commitment X X
3. Staff Development X X
4. Educational Programs--Secondary X X
5. C mmunications/Public Relations X X
6. Auxiliary Support and Staff X
7. General Administration X
8. Culturally Deprived Students X
9. Personal Development of the Student X

10. Teacher Values and Approaches X

11. Classroom Management
12. Leadership by Principal

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-10). Functions numbered 11 and 12 (Class

room Management and Leadership by Principal) might be viewed as strengths of

the gifted and talented program from the perspective of secondary professional

staff.

E. Secondary Parent Responses

When all responses by the secondary parents were combined the following

function areas appeared as the ones needing the most attention ranked from the

highest to lowest.

Rank Function of Greatest Need
Priority
Need Index

1 Leadership by Principal 8.37
2 Parental Involvement and Commitment 5.65
3 Auxiliary Support and Staff 5.36
4 Communications/Public Relations 5.12
5 Identification of Gifted/Talented Students 3.97
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A complete listing of the deoired, actual, need index, and priority need

index values by function for scondary parents appear in Appendix K.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 5.84 along with the function connected ro each

question.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH
PNI'S FOR SECONDARY PARENTS (SP)

PNI

10.16 141.

10.16 154.

9.94 149.

9.90 151.

9.88 145.

9.73 146.

9.58 152.

9.49 148.

Survey Item Function Area

The library zollection adequately serves the
needs of staff and students.

The principals use suggestions from their
staff, teachers, and from the community-at-
large to assist in planning and decision
making.

The gifted and talented principals are viewed
by teachers as having relevant instructional
expertise as well as management skills.

The principals use principles of supervision
and feedback to communicate with teachers
regarding their instructional methods in
gifted/talented programs.

The principals make frequent classroom obser-
vations to monitor instruction.

The principals initiate organized and syste-
matic improvement procedure-

The principals are active partners in long-
and short-range planning.

The principals carefully monitor new prac-
tices.

Auxiliary Support
& Staff

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal
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P141 Survey Item Function Area

9.25

8.82

8.61

7.74

6.85

6.81

6.78

6.63

6.53

6.39

6.28

6.23

34. Provisions are outlined for coordination
between teachers in the Center and in the
home school classrooms.

147. The principals promote methods that are known
to create effective schools.

150. The principals actively encourage comprehen-
sive programs including multiple-methods of

identification, staff development, program
evaluation and revision, and support system
such as counseling.

153. The principals provide an encouraging climate
for innovation and exploration by teachers
and students.

132. Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

164. The principals serve as a communication link
between the Board, the parents, and the com-
munity concerning the program.

133. The gifted and talented program's guidance
program helps students acquire an understand-
ing of vocational trends.

130. Most parents are aware of the gifted and
talented program goals.

124. There is frequent two-way communication

between parents and the gifted and talented
program's staff.

125. Parents are aware of their responsibilities
for helping students develop their giftedness
or talents.

131. Encouraging parental involvement is an inte-
gral part of the program's plans.

160. The principals provide the community with
information about the effectiveness of the
program.
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Educational Programs-
Secondary

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Leadership by Prin-
cipal

Auxiliary Support
& Staff

Communications/
Public Relations

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Communications/
Public Relations



PNI Survey Item Function Area

6.22 134. Helping the student to explore career possi-
bilities is an important part of the total
gifted and talented program.

6.22 123. The program's staff members provide parents
with information and techniques for helping
students develop their giftedness or talents.

6.02 121. Procedures for parental involvement in the
program are clearly communicated to parents
and used consistently.

5.96 135. The guidance program helps students to
realize the connection between their course
work and their career goals.

5.92 I 129. Teachers encourage parents to keep track of
student progress.

5.91 156. The program administration provides the
general public with accurate reports on its
performance.

5.84 I 35. Collaborative curriculum planning and deci-
sion making are typical.

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Parental Involvement
& Commitment

Auxiliary Support
& Staff

Parental Involvement
& Commitment

Communications/
Public Relations

Educational Programs-
Secondary

The reader should note that the high need questions listed above were

related to five different function areas. Four of these (Leadership By

Principal, Parental Involvement and Commitment, Auxiliary Support and Staff,

and Communications/Public Relations) were functions which appeared earlier on

the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the secondary parent group

appear in Appendix L.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the secondary parent group. The chart below summarizes the
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data from secondary parents presented thus far in the report, i.e., high need

functions and high need questions.

SUMMARY OF SECONDARY PARENT RESPONSES TO THE
GIFTED AND TALENTED NEEDS ASSESSMENT

Function
Functions of
Highest Need

Questions of
Highest Need

1. Leadership by Principal X X
2. Parental Involvement and Commitment X X
3. Auxiliary Support and Staff X X
4. Communications/Public Relations X X
5. Identification of Gifted/Talented X
6. Educational ProgramsSecondary X

7. General Administration
8. Personal Development of the Student
9. Classroom Management

10. Culturally Deprived Students

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-6). Functions numbered 7-10 (General Admin

istration, Personal Development of the Student, Classroom Management, and Cul

turally Deprived Students, respectively) might be viewed as strengths of the

gifted and talented program from the perspective of secondary parents.

F. Secondary Student Responses

When all responses by the secondary students were combined, the following

function areas appeared as the ones needing the most attention ranked from the

highest to lowest.



Rank Function of Greatest Need
Priority

Need Index

1 Identification of Gifted/Talented Students 3.52
2 Educational ProgramsSecondary 3.31
3 Auxiliary Support and Staff 3.25
4 Classroom Management 3.23
5 Teacher Values and Approaches 2.88

A complete listing of the desired, actual, need index, and priority need

index values by function for secondary students appear in Appendix M.

In addition to the high need function areas there were some individual

survey questions which resulted with high priority need index values. The

questions listed below represent those survey items for which the priority

need index equalled or exceeded 3.83 along with the function connected to each

question.

INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN HIGH
PNI-S FOR SECONDARY STUDENTS (SS)

PNI Survey Item Function Area

6.22

5.80

4.87

4.70

4.67

34. Provisions are outlined for coordination
between teachers in the Center and in the
home school classrooms.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

31. The schedules and/or courses allow for stu-
dents who are working in different disci-
plines to work together to see what their
respective areas have in common.

28. The public is satisfied with achievement at
the Center for the Arts and Sciences.

106. Teachers are responsive to the student's
point of view.

Educational Programs-
Secondary

Educational Programs-
Secondary

Educational Programs-
Secondary

Educational Programs-
Secondary

Teacher Values &
Approaches
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PNI

4.51 18.

4.46 75.

4.37 16.

4.37 38.

4.27 96.

4.24 140.

4.20 26.

4.18 102.

4.13 17.

4.12 85.

3.98 12.

3.96 91.

3.96 132.

Survey Item Function Area

The currently used method of identifying
gifted/talented students adequately screens
out those students who should not partici-
pate in the gifted and talented program.

Students are encouraged to be concerned for
other people and their personal property.

All the teachers in the district participate
in inservices on how to identify gifted/
talented students.

Information on drug education at the Center
is offered at the appropriate level.

Teachers know which skills are of highest
priority and the prerequisites needed by
students to learn the skills.

Adequate time ip the library is provided to
students to select materials.

Learning goals and objectives are clearly
defined.

Classroom routines are smooth and efficient.

The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted and
talented program.

Teachers motivate students by using rewards
rather than punishments.

The identification of gifted and talented
students is an ongoing process, not an
annual event.

Teachers communicate effectively.

Effective guidance and counseling are readily
available to each student in the gifted and
talented program.

Identification of
Gifted/Talented
Students

Personal Developtaent
of the Student

Identification of
Gifted/Talented
Students

Educational Programs-
Secondary

Teacher Values &
Approaches

Auxiliary Support
& Staff

Educational Programs-
Secondary

Teacher Values &
Approaches

Identification of
Gifted/Talented
Students

Classroom Management

Identification of
Gifted/Talented
Students

Teacher Values &
Approaches

Auxiliary Support
& Staff
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PNI Survey Item Function Area

3.90

3.86

3.83

133. The gifted and talented program's guidance
program helps students acquire an under-
standing of vocational trends.

84. The Center and Handley have good discipline.

25, A value system emphasizing achievement is
shared by the gifted and talented staff,
students, and parents/community.

Auxiliary Support
& Staff

Classroom Management

Educational Programs-
Secondary

The reader should note that the high need questions listed above were

related to six different function areas. Five of these (Identification of

Gifted and Talented Students, Educational Programs-- Secondary, Auxiliary

Support and Staff, Classroom Management, and Teacher Values and Approaches)

were functions which appeared earlier on the Function of Greatest Need list.

A complete listing of the desired, actual, need index, and priority need

index values for each question and function for the secondary student group

appear in Appendix N.

The chart below is provided as a means of drawing together the high pri-

ority concerns of the secondary student group. The chart below summarizes the

data from secondary students presented thus far in the report, i.e., high need

functions and high need questions.
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SUMMARY OF SECONDARY STUDENT RESPONSES TO THE
GIFTED AND TALENTEDNEEDS ASSESSMENT

Function
Functions of
Highest Need

Questions of
Highest Need

1. Identification of Gifted/Talented X X
Students

2. Educational Programs--Secondary X X
3. Auxiliary Support and Staff X X
4. Classroom Management X X
5. Teacher Values and Approaches X X
6. Personal Development of the Student X

-7. Culturally Deprived Students

It seems apparent that attention should be focused on high need functions

or questions. These functions are those listed above the broken line in the

chart above (functions numbered 1-6). Function number 7 (Culturally Deprived

Students) might be viewed as strengths of the gifted id talented program from

the perspective of secondary students.



SUMMARY OF MAJOR FINDINGS

The purpose of this study was to identify areas of need within the gifted

and talented programs. When the responses of secondary students and ele

mentary and secondary parents and staff were combined, the following five

functions emerged as the highest need areas.

1. Identification of Gifted/Talented Students
2. Auxiliary Support and Staff .

3. Parental Involvement and Commitment
4. Staff Development
5. Leadership by Principal

The above system total priorities were determined on the basis of com

bining the results of five respondent groups together. This process included

dealing with 164 different questions covering 13 function areas. The mathe

matical system used to quantify priorities, though not perfect, did provide a

meaningful way to summarize the data in a systematic fashion. Summarization

seldom if ever captures the total complexity cs: the subject under study, such

is the case with the present needs assessment summary. Note that 47.9% of all

sampled respondents chose to complete the needs assessment instruments (see

Appendix B for details).

In looking at a summary of both high need functions and questions, one

can see that five functions consistently emerge (see Appendix 0). A short

discussion of these five needs in gifted and talented education follows.

The first area dealt with ways to bring a more comprehensive method to

the identification of gifted and talented students. From a review of high

priority need index questions, elements to include in a more comprehensive

identification process would be the following:

m Participation of all district teachers in an inservice
on how to identify gifted/talented students.
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Updated selection criteria to allow for the identifi
cation of all those students who would most benefit
from participation.

An ongoing identification process for gifted and talented
students should be instituted.

Measures of student motivation, interest, and maturity
should be included in the selection process.

The second need area of auxiliary support/staff dealt mainly with coun

seling/guidance services.and library resources. A review of high need ques

tions revealed that guidance and counseling for the gifted and talented should

be expanded to include the following:

Each elementary and secondary student should have
available effective guidance and counseling services.

These services should help students acquire:

--An understanding of vocational trends,
--A realization of the connection between their

course work and career goals, and
--An exploration of various career possibilities.

The library collection needs to be expanded to meet needs of both stu

dents and staff. This need seems to especially pronounced at the ,ementary

level. To meet the library needs at the elementary level, the following

elements need to be instituted:

is Provide audio visual materials for classroom use.

Stock library materials more appropriate for gifted
and talented students.

Have library persounel inform building staff on the
availability of library materials.

The area of parental involvement and commitment was the third area of

greatest concern. To improve parental involvement and commitment, the follow

ing aspects need to be provided:
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More frequent two-way communication between parents
and the gifted and talented program staff.

Creation of a greater awareness of gifted and talented
program goals.

Information and techniques for parents designed to
help their child develop their giftedness or talents.

Awareness that gifted and talented program builds
upon earlier programming efforts.

The fourth area of greatest need was staff development. Staff develop-

ment efforts should provide for the following to meet the top needs indicated:

Inservice training program for improving teaching
skills (elementary and secondary).

Access to consultants and to the most recent advances
within each area (elementary).

o Scheduled time for discussion and deliberation of
gifted/talented issues at staff meetings (secondary).

Content in staff development sessions that specifi-
cally addresses instructional issues and priorities
(secondary).

e Staff development learning goals and objectives devel-
oped by teachers (secondary).

Recognition of teaching excellence within the gifted/
talented program (elementary).

The final area of greatest need was leadership by principal. To improve

principal leadership, the following elements should be implemented more fully:

More frequent classroom observations by principal to
monitor instruction.

o Careful monitoring of new practices.
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Now that priority needs have been identified, the task is to use these

needs to develop an action program. This cannot be done, however, without

more detailed information about which specified aspects of each problem to

attend to and how the various groups rated each aspect of a problem. An aid

has been constructed to assist the reader (user) with this task. Appendix P

contains a listing of all high need functions and questions for each group and

the total. Appendix P should be a great value in translating priorities into

action plans for both the elementary and secondary gifted and talented

programs.



APPENDICES

47 52



APPRIDIX A

School Distrid_af-the City of Saginaw
550 Millard Street

Saginaw, Michigan 48607

517-776-0200

April 6, 1987

Dear Parent:

Foster B. Gibbs, Ph.D., Superintendent

As a parent of a student presently participating in
the district's K-12 gifted and talented program, we are
requesting your assistance in responding to the enclosed
survey. The results of this strvey will be used to assist
decision makers in future plannlng of the district's
gifted and talented program.

Please complete the instrument and return it to us in
the enclosed selfaddressed stamped envelope by April 16,
1987. Your responses will remain zonfidential and only
response totals will be reported.

It is important that you do participate in this
effort for the continued improvement of our gifted and
talented program.

Thank you for your continued support and cooperation.

Enclosure

Sincerely,

th Birdsall, Director
Center for the Arts & Sciences

th.),:z_

Valerie Becker, Principal
Handley Elementary School
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APPENDIX A

ELEMENTARY PARENTS (EP)

A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

G)1987
aginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and p.Jrents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey relate to the gifted and
talented program's services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments in either of two ways--a) as a member orOur school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "rafted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum." You may not know have
knowledge about all the program's teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply, mark your response "Do
not know."

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gif:ee and
talented program. Questionnaires Ilene been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administrati n and
the school board with a sincere assessment of the needs of the
program from your viewpoint.
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APPENDIX A

INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, co what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually
exist?

A) Should
Exist

B. Actually

Exists

1 2 3

Do Not To a To a
not at slight moderate

know all extent extent

1 2 3

EXAMPLE: The gifted and talented program
does a good job of teaching basic
safety skills.

4 5

To a fairly To a very
large large
extent extent

4 5

Should Actually
Exist Exists

Be sure to write a response to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank yon for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST

? Do not know the extent to which
the stated condition should exist.

1 Stated condition should not exist
at all.

2 Stated condition should exist to a
slight extent.

3 Stated condition should exist to a

moderate extent.

4 Stated condition should exist to a
fairly large extent.

5 Stated condition should exist to a
very large extent.

50

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

1 Stated condition does not exist
at all.

2 Stated condition exists to a

slight extent.

3 Stated condition exists to a

moderate extent.

4 Stated condition exists to a

fairly large extent.

5 Stated condition exists to a very
large extent.
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APPENDIX A

1 2 3 4 5

Do Not lb a lb a To a fairly lb a very
not at slight moderate large large
know all extent extent extent extent

I. GENERALAEMNISIROXICN

1. Planning is a continuous process in the gifted and talented program.

2. The program's budget allows for allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning and improving edurntional

Programs.

4. Instructional program evaluation is accomplished t comparing actual

results with the goals and objectives of the program.

5. Program improwaent efforts are periodically reviewed; progress is

noted and the improvement focus is renewed and redirected.

6. Thst results, grade reports, attendance records and other methods

are used to spot potential problems.

7. Students are well served by a gifted and talented program situated
in one location.

8. The school buildings provide a safe environment for staff and stur.
dents.

9. Assessment results are used by teachers for instructional diagnosis

and to evaluate their own teaching methods and cheCk student
progress.

10. The major goals of the gifted and talented program are set with
re5p2Ct to the students' needs.

IDENTIFICATICN OF GIFIED/TAIENTIM SIIIENrS

11. Students are =dusted through a variety of sources including,

parent, teacher, administrator, and test more referrals.

12. The identification of gifted and talented students is an ongoing
process, not an annual event.

13. Identification occurs as early in the students" lives as is
possible.
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APPENDIX A

1 2 3 4 5

Do Not To a lb a To a fairly Pb a very
not at slight moderate large large
knew all extent extent extent extent

14. The identification process includes measures of student moti-
vation, interests, and maturity.

15. basis is given to identifying gifted/talented students in

culturally disadvantaged grips.

16. All the teachers is the district participate in inservices on
hew to identify gifted/talented students.

17. The currently used method of identifying gifted and talented

students adequately identifies those students who would most

benefit from participation in the gifted and talented program.

18. The currently used method of identifying gifted/talented stu-

dents adequately screens out those students who should not
participate in the gifted and talented program.

=TEA= IEPRIVED SUMS

19. Female students are offered chances to consider careers in math
and science fields.

20. Students are camseled toward all careers in ihich they have an
interest, regardless of how disproportionate in minority repre-
sentatives a career might be.

21. Female and minority students are provided with positive role
models in many varying careers.

22. leachers treat mdrority and female students with regard to their
aptitudes and abilities, not with regard to stereotyped images.

23. Math and science teachers encourage attendance and participa-
tion by female students in their classes.

24. EXgraples and methods of teaching used in the classroom relate
to minority and/or female perspectives as well as to majority
perspectives.

Should Actually

Exist Exists
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APPENDIX A

? . 1 2 3 4 5

Do Not Tb a Tb a Tb a fairly Tb a very
not at slight moderate large large
know all extent extent extent extent

EDOCNDONALEBOGRAMS =HERM

25. A value system emphasizing academic achievenEnt is shared by the

gifted and talented staff, students and parents/cammunity.

26. Learning goals and objectives are clearly defined.

27. Standards for learning are both challenging and attainable.

28. Students are challenged at the elementary level by attending Handley.

21 Promotion at Handley is based on achievement rather than time spent

in the classroom.

30. Handley does a good job preparing students for their next level of

education.

31. Elementary homework is regularly assigned and Ohedked.

32. Qiildren have opportunities to write.

33. A special effort is made at Handley to challenge more able elemen-

tary students.

34. Elementary courses of instruction are modified frequently enough to

keep them current.

35. Handley does a good job of teaching reading, wririnz, and arithmetic.

36. Handley teachers explain to students the objectives of their lessons,

so that students realize %hat knadedge and skills they will be

expected to learn.

37. Handley's curriculum is congruent with the regular elementary cur-

riculumt.

38. The Handley staff coordinates Instruction grade-to-grade and plans

the curriculum sequentially.

39. Given the resources available, the public is satisfied with academic

achievement at Handley.

40. Many of the courses provide "hands on" experience.
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APPENDIX A

1 2 3 4 5

Do Not To a lb a To a fairly To every
not at slight moderate large large
kw; all extent extent extent extent

41. Co-curricular activities are available for students who wish to
participate in then.

Should Actually

Exist Exists

42. Teachers at Handley do a good job of teaching health education (which

includes a component on sex education).

43. Information on dru& PAN-Arlon at Handley is offered at the appro-
priate level.

44. Student achievement levels determine future academic planning.

45. Learning activities at Handley take place at a more appropriate pace

than in the regular classroom for academically talented students.

V. E 1 . LEVEL ORENT OF' THE swam

46. Students have opportunities to practice leadership skills.

47. The progran teaches students problen solving techniques.

48. Students have opportunities to work with other students of similar

and disalroar abilities and interests.

49. Students are encouraged and assisted in developing career plans.

50. The visual and performing art classes at the Center have career

establishing caaporents as do academic courses.

51. Helping the student to explore career possibilities is an important
part of the school program.

52. Students are expected to complete their work and net recognized

standards of quality.

53. Students have the opportunity to develop a sense of responsibility

and self-reliance.

54. Students are encouraged to be independent thinkers.

55. The gifted and talented progran tries to develop an appreciation
of learning in each student.

56. Students are enccuraged to be concerned for other people and their

personal property.
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APPENDIX A

1 2 3 4 5

to Not To a To a lb a fairly To a very
not at slight moderate large large

know all extent extent extent extent

57. The progran provides students with exposure to a variety of fields

of study.

58. The gifted and talented progran encourages students to recognize

and realize their aptitudes, abilities, interests, and needs.

59. The progran encourages students to establish and pursue challeng-

ing goals.

60. The progran fosters the development of logical and convergent

thinldrg in the students.

61. The gifted and talented progran encourages the development of

problen solving through complex and abstract thinking in the

students.

62. The gifted and talented progran fosters the development of inde-

pendent (self-directed) study skills and academic self-discipline

in the students.

VI. CLASSMIYANNMAir

Should Pctually

Exist Exists

III
111M11

AMIIMNI11
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63. Parents are notified of discipline problems.'

64. Administrators support teachers in student discipline matters.

65. The Center and Handley have good discipline.

66. Teachers motivate students by using rewards rather than punish-

ments.
1111.11110.

67. Students are aaare of classroan rules.

68. A secure, attractive enviionment is provided where the emphasis

is on achievement.

69. An orderly, productive working atmosphere is generally maintained

and time spent on classroan management is minimal.
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1 2 3 4 5

lb Not To a Id a lb a fairly lb a very
not at slight moderate large large
kacw all extent extent extent extent

VII. PA2ENTAL INVCLVELNT 0 021411/ENT

70. Procedures for parental involvement in the progran are clearly

communicated to parents and used consistently.

71. Parents have options for bece7ing involved in activities that

support the gifted and talented instructional program.

72. The program's staff members provide parents with information and

techniques for helpipg students develop their giftedness or
talents.

73. There is frequent two-way communication between parents and the

gifted and talented programrs staff.

74. Parents are aware of their responsibilities for helping students
develop their giftedness or talents.

75. Parents realize the vocational value of all of the gifted and

talented program's courses.

76. Parents of gifted and talented students support the program.

77. Parents who supported their children's involVerrent in the Center
at the junior high level also support it as strongly at the senior
high level.

78. leachers encourage parents to keep trade of student progress.

79. Most parents are aware of the gifted and talented program goals.

80. Encouraging parental involvement is an integral part of the pro-
gNam's plans.

VIII. AMMAR! SIRPOST AND STAFF

81. Effective guidance and counseling are readily available to each

student in the gifted and talented program.

82. The gifted and talented programs guidance progran helps students

acquire an understanding of vocational trends.
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1 2 3 4 5

Do Not To a lb a 113 a fairly lb a very
not at slight moderate large large
know all extent extent extent extent

83. Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

84. The guidance program helps students to realize the connection

between their course work and their career goals.

85. The librarians at the Center and Handley ask for teacher sugges-

tions when selecting new materials for the library.

86. The library personnel keep the building staff up-to-date regardirg

available materials.

87. Materials Bound in the library are appropriate to the students

served.

88. Audio visual materials are available for classroom use.

89. Adequate time in the library is provided to students to select
materials.

90. The library collection adequately serves the needs of staff and

students.

IX. IFAIERSEIPHYERINCIPAL

91. The principals at the Center and at Handley believe that all

students can learn.

92. The principals have a clear understanding of tie progran's goals

and are able to elPArly articulate them.

93. The principals are the instructional lathers.

94. The principals make freqtent classroom observations to monitor
instruction.

95. The principals initiate organized and systematic improvement

prwedures.

96. The principals promote methods that are known to create effec-

tive schools.

97. The principals carefully monitor new practices.
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1 2 3 4 5

Do Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

98. The gifted and talented principals are viewed by teathers as hav-

ing relevant instructional expertise as well as management Skills.

99. The principals actively encourage comprehensive programs including

multiple-methods of identifirAriaa, staff development, program
evaluation and revision, and support system such as counseling.

100. The principals use principles of supervision and feedback to com-

municate with teachers regarding their instructional methods in

gifted/talented programs.

101. The principals are active partners in long- and short-range plan-
ning.

102. The principals provide an encouraging climate for innovation and

exploration by teachers and students.

103. The principals use suggestions fran their staff, teachers, and

from the comxmity-at-large to assist in planning and decision
making.

L attaucarrus/PUBLIC RELATIOUS

104. The gifted and talenc,,1 program conducts business in a manner that
inspires public confidence.

105. The program administration provides the general public with accu-
rate reports on its performance.

106. Important information relevant to the program and/or its students
is provided in a timely and intOliObIe fashion to parents,
staff and students.

107. Parents are told about student successes.

108. Tile principals work to gain community support for the gifted and
talented program.

109. The principals provide the community with information about the
effectiveness of the program.

110. Achievement results are shared with parents.

Should Actually

Exist Exists
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111. Achievement results are shared with students.

112. The student progress reporting procedure gives parents a clear

understandirg of their child's progress.

113. The principals serve as a carramication link between the Board,

the parents, and the community concerning the program.
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APPENDIX A

SECONDARY PARENTS (SP)

A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

9aginaw Public Schools Instrument Code

1987

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey relate to the gifted and
talented program's services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments in either of two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum." You may not know have
knowledge about all the program's teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Donot know."

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gifted andtalented program. Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration andthe school board with a sincere assessment of the needs of theprogram from your viewpoint.
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INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition 'xist?

(B) From your knowledge, to what extent does the stated condition actually
exist?

A) Should
Exist 1 2 3

Do Not To a To a
not at slight mlderate

know all extent extent

3) Actually 1 2 3
Exists

EXAMPLE: The gifted and talented program
does a good job of teaching basic
safety skills.

4 5

To a fairly To a very
large large
extent extent

4 5

Should Actually
Exist Exists

.5 3

Be sure to write a response to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST

? Do not know the extent to which
the stated condition should exist.

1 Stated condition should not exist
at all.

2 Stated condition should exist to a
slight extent.

3 Stated condition should exist to a
moderate extent.

4 Stated condition should exist to a
fairly large extent.

5 Stated condition should exist to a
very large extent.

61

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

1 Stated condition does not exist
at all.

2 Stated condition exists to a
slight extent.

3 Stated condition exists to a
moderate extent.

4 Stated condition exists to a
fairly large extent.

5 Stated condition exists to a very
large extent.
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know all extent extent extent extent

I. MERU, ArtfartaitnICN

1. Planning is a continuous process in the gifted and talented progran.

2. The program's budget allows for allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning and improving edurarional
programs.

4. Instructional program evaluation is accomplished by comparing actual
results with the goals and objectives of the program.

5. Frogman improvement efforts are periodically reviewed; progress is
noted and the improvement focus is renewed and redirected.

6. lest results, grade reports, attendance records and other methods
are used to spot potential problems.

7. Students are well served by a gifted and talented progran situated
in one location.

8. The school buildings provide a safe environment for staff and stu-
dents.

9. Assessment results are used by teachers for instructional diagnosis
and to evaluate their own teaching mettrds and check student
progress.

10. The major goals of the gifted and talented progran are set with
respect to the students' needs.

II. macarreacraki OF GmuntrAiztazo slum=
11. Students are nominated through a variety of sources including,

parent, teacher, administrator, and test score referrals.

12. The identification of gifted and talented students is an ongoing
process, not an annual event.

13. Identification occurs as early in the students' lives as is
possible.
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14. The identification process includes measures of student moti-
vation, interests, and aturity.

15. Emphasis is given to Identifying gifted/talented students in
culturally disadvantaged groups.

16. All the teachers in the district participate in inservices on
how to identify gifted/talented students.

17. The currently used method of identifying gifted and talented
students adequately identifies those students who would most

benefit from participation in the gifted and talented progrist.

18. The currently used method of identifying gifted/talented stu-
dents adequately screens out the students Om shouLl not

participate in the gifted and talented program.

LEI. CUIMEALLYEEPRIVED =EMS

19. Female stui,nts are offered dhances to consider careers in math
and science fields.

20. Students are =tinseled tour: all careers in which they have an
interest, regardless of hov disproportionate in mino:ity retre-
sentatives a career might be.

21. Female and minority students are prodded with pcJitive role
models in many vary.ng careers.

22. Teachers treat minority and female students with regard their
aptitudes and abilities, not with regard to stereotyped images.

23. Math and science teachers encourage attendance and participa-
tion by female students in their classes.

24. aaaples 8nd nethJis of teaching used in the classroom relate
to minority and/or female perspectives as well as to majority
perspectives.
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Should Actually

Exist Exists

IV. EDUCXEDNAL PROGRAMS SECatliEr

25. A value system emphasizing achievement is shared by the gifted
and talented staff, students and parents/community.

26. Learning goals add objectives are clearly defined.

27. Secondary students benefit from spending a half day with their
same age peers.

28. The public is satisfied with adhievemer: at the Center for the
Arts and Sciences.

29. The courses of instruction are modified frequently to keep then
current.

30. The course work illustrates thu inter-relatedness of the various
disciplines.

31. The schedules and/or courses all for students Who are working

in different disciplines to work together to see what their
respective areas have in 02011011.

omme.ofmNII

32. Many of the courses provide "bands od' experience.

33. Special attention is focused on building good continuity across
grade levels and programs.

34. Provisions are outlined for coordination between teachers in the
Center and in the home school classrooms.

35. Collaborative curriculum planning and decisionuaking are typical.

36. Studenti attend the Center to take course's in subjects at a more
advanced level than is offered at their home school.

37. The Honors' program; in the high schools do a sufficient job of
providing advanced course work to gifted students.

N.IIIM/

38. Information on drug edicaticn at the Center is offered at the
appropriate level.

39. Student achievement levels assist in future curricular planning.
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Do Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

40. Curricular plans on a given topic allow students to select a sub-
topic for in-depth, indepereent study.

41. Teachers at the Center integrate basic and higher level thinking
skills into the curriculum

42. The course work helps to develop students' skills in re6earch
methods.

43. Learning activities at the Center take place at a more appropriate
pace than in the home school classroom.

V. PERSONAL DEVEMBEC OF TEE SIMUir

44. Students have opportunities to practice leadership skills.

45. The progran teaChes students problen solving techniques.

46. Students have ..ipportunities to work with oche_ students of similar
and dissimilar abilities and interests.

47. Students are encouraged and assisted in developing career plans.

48. The visual and performing art classes at the Center have career
establishing components as do academic courses.

49. Helping the student to explore career possibilities is an important
part of the school program.

50. Students are expected to complete their work and meet recognized
standards of quality.

51. Students have the opportunity to develop a sense of responsibility
and self - reliance.

52. Students are encouraged to be indepeadent thinkers.

53. The gifted and talented program tries to develop an appreciation
of learning in each student.

54. Students are encouraged to be concerned for other people and their
personal property.
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55. The program provides students with exposure to a variety of fields
of study.

56. The gifted and talented program encourages students to recognize
and realize their aptitudes, Abilities, intemsts, and needs.

57. The program encourages students to esrAhlish and pursue challeng-
ing goals.

58. The program fosters the development of logical and convergent
thinking in the students.

59. The gifted and talented program encourages the development of

problem solving through complex and abstract thinkirg in the
stuaents.

60. The gifted and talented program fosters the development of inde-
pendent (self-directed) study skills and academic self-discipline
in the students.

VI. CIAMIXEIFANWIFIC

61. Parents are cntified of discipline 7-roblems.

62. Administrators support teachers in student discipline matters.

63. The Center and Handley have good discipline.

64. Teachers motivate students by using rewards rather than punish-
ments.

65. Students are are of classroom rules.

66. A secure, attractive environment is provided where the emphasis
is on adhlevement.

67. An orderly, productive soling atmosphere is generally maintained
and time spent on classroom management is minimal.
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VII. PARENTAL INYCLVEWAT EMI 0244E11E11r

68. Procedures for parental involvement in the program are clearly

communicated to parents and used consistently.

69. Parents have options for becoming involved in activities that
support t}-1 gifted and rAlPnred instructional program.

70. The program is si ff members provide parents with information and
techniques for helping students develop their giftedness or
talents.

71. There is frequent two -way oonmanication between parents and the
gifted and talented program's staff.

72. Parents are are of their responsibilities for helping students
develop their giftedness or talents.

73. Parents realize the vocational value of all of the gifted and
talented program's courses.

74. Parents of gifted and talented students support the program.

75. Parents who supported their children's involvement in the Center
at the junior high level also support it as strongly at the senior
high level.

76. leathers encourage parents to keep trade of student progress.

77. Most parents are are of the gifted and talented program goals.

78. Eocouraging parental involvement is an integral part of the pro-
gram's plans.

miamer samer AND STAFF

79. Effective guidance and counseling are readily available to each
student in the gifted and talented program.

80. The gifted and talented programis guidance program helps students
acquire an understanding of vocational trends.
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81e Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

82. guidance program helps students to realize the connection
been their course work and their career goals.

83. The librarians at the Center and Handley ask for teaOher sugges-
tions when selecting new materials for the library.

84. The library personnel keep the building staff up-to-date regardirg
available materials.

85. Materials Bound in the library are appropriate to the students
served.

86. Audio visual materials are available for classroom use.

87. Adequate time in the library is provided to students to select
materials.

88. The library collection adequately serves the needs of staff and
students.

LT. IEMERSHIP BY PRINCIPAL

89. The principals at the Center and at Handley believe that all
students can learn.

90. The principals have a clear understanding of the program's goals
and are able to clearly articulate them.

91. The principals are the instructional leaders.

92. The principals make frequent classroom observations to monitor
instruction.

93. The principals initiate organized and systematic improvement
procedures.

94. The principals promote methods that are known to create effec-
tive schools.

95. The principals carefully monitor new practices.
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96. The gifted and talented principals are viewed by teachers as hav-

ing relevant instructional expertise as well as management skills.

97. The principals actively encourage cancrehersive programs including

multiple-methods of identification, staff development, program
evaluation and revision, and support system such as counseling.

98. The principals use principles of supervision and feedback to com-
municate with teachers regarding their instructional methods in
gifted/talented programs.

99. The principals are av:',...7R partners is long- and short-range plan-
ning.

100. The principals provide an encouraging climate for innovation and
exploration by teachers and students.

101. The pincipals use suggestions fran their staff, teachers, and
fran the ccumunity-at-large to assist in planning and decision
making.

L 01WSitivrac RELATIONS

102. The gifted and talented program conducts business in a manner that
inspires public confidence.

103. The program administration provides the general public with accu--
rate reports on its perforumace.

104. Important information relevant to the program and/or its students
is provided in a timely and intelligible fashion to parents,
staff and students.

105. Parents are told about student successes.

106. The principals work to gain community support for the gifted and
talented program.

107. The principals provide the =amity with information abcut the
effectiveness of the program.

106. Achievement results are shared with parents.
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109. Abbievement results are shared with students.

110. The student progress reporting procedure gives parents a clear
understanding of their child's progress.

111. The principals serve as a oonnunication link between the Board,

the parents, and the community concerning the gnograx..
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APPENDIX A

SECOND\RY STUDENTS (SS)

A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

01987
Saginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: 1.)

the way the gifted and talented program is currently operating,
and 2) the way it should operate in the. future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey relate to the gifted and
talented program's services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments in either of two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum." You may not know have
knowledge about all the program's teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know."

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gifted and
talented program, Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint.
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INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually,
exist?

A) Should
Exist 1 2 3 4 5

B) Actually
Exists.

Do Not To a To a To a fairly To a very
not at slight moderate large large

know all extent extent extent extent

1 2 3

EXAMPLE: The gifted and talented program
does a good job of teaching basic
safety skills.

4 5

Should Actually
Exist Exists

.5 3

Be sure to write a response to both "should exist" and. "actually exists" for
each statement. Use "?" only if you feel you, do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST

? Do not know the extent to which
the stated condition should exist.

1 Stated condition should not exist
at all.

2 Stated condition should exist to a
slight extent.

3 Stated condition should exist to a
moderate extent.

4 Stated condition should exist to a
fairly large extent.

5 Stated condition should exist to a
very large extent.

72

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

1 Stated condition does not exist
at all.

2 Stated condition exists to a
slight extent.

3 Stated condition exists to a
moderate extent.

4 Stated condition exists to a
fairly large extent.

5 Stated condition exists to a very
large extent.
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I. IEENE111MTICti P GDTFMAIEMED =EWES

1. Students are nominated through a variety of sources including,

parent, teacher, arivdnistrator, and test sa,re referrals.

2. The identification of gifted and talented students is an ongoing
process, not an annual event.

3. Identification occurs as early in the students' lives as is
possible.

4. The identification process includes measures of student moti-
vation, interests, and maturity.

5. Emphasis is given to identifying gifted/talented students in
culturally disadvantaged groups.

6. All the teachers in the district participate in inservices on
how to identify gifted/talented students.

7. The currently used method of identifying gifted and talented

students adequately identifies those students who would most
benefit fran participation in the gifted and talented program.

8. lbe currently used method of identifying gifted/talented stu-
dents adequately screens out those students ciin should not
participate in the gifted and talented program.

CUIZEIRAILY =RIM S11112113

9. Female students are offered dances to consider careers in math
and science fields.

10. Students are counseled toward all careers in which they have an
interest, regardless of how disproportionate in minority repre-
sentatives a career might be.

11. Female and minority students are provided with positive role
models in many varying careers.

12. Teachers treat minority and female students with regard to their
aptitudes and abilities, not with regard to stereotyped images.
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Do Not T3 a Tb a lb a fairly lb a wry
not at slight moderate large large
Imcci all extent extent extent extent

13. lath and science teachers encourage attendance and participa-
tion by female students in their classes.

14. EXamtpaes and methods of teaching used in the classnxxn relate
to minority and/or female perspectives as well as to majority
perspectives.

III. ECOCMCNALPECGRMISSEOMME

15. A value system emphasizing achievement is shared by the gift2d
and talented staff, students and parents/community.

16. Learning goals and objectives are clear'y defined.

17. Secondary students benefit from spending a half day with their
same age peers.

18. The public is satisfied with adhievement at the Center for the
Arts and Sciences.

19. The courses of instruction are modified frequently to keep then
current.

20. The course work illustrates the inter-relatedness of the various
disciplines.

21. The schedules and/or courses allow for students who are working
in different disciplines to work together to see what their
respective areas have in common.

22. tinny of the cotirses provide "hands cce exp--ience.

23. Special attention is focused on building good oontinlLty across
grade levels and programs.

24. Provisions are outlined for coordination between teachers in the
Center and in the home school classrooms.

25. Collaborative curriculum planning and decision making are typical.

26. Students attend the Center to take causes in subjects at a more
advanced level than is offs, ed at their hone school.
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1 2 3 4 5

Do Not lb a lb a To a fairly lb every
not at slight moderate Large large
know all extent extent extent attest

27. The }boors' programs in the high schools do a sufficient job of
providing advanced course work to gifted students.

28. Information on drug education at the Center is offered at the
appropriate level.

29. Student mhievement levels assist is future ostricular planning.

30. Curricular plans on a given topic allow students to select a sub-
topic for in-depth, independent study.

31. leachers at the Center integrate basic and higher level thinking
skills into the curriculum.

32. The course work helps to develop students' skills in research
methods.

33. Learning activities at the Center take place at a more appropriate
pace than in the home school classroom.

IV. NESCHALEEVEICIEVENTOVIEESTOIEW

Should Actually

Exist Esdscs

34. Students have opportunities to practice leadership skills.

35. the program teaches students problem solving techniques.

36. Students have opportunities to work with other students of similar
and dissimilar abilities and interests.

M1/01 0.11,

37. Students are encouraged and assisted in developing career plans.

38. The visual and performing art classes at the Center have career
establishing components as do academic courses.

.11
39. Helping the student to explore career possibilities is an important

part of the school program.

40. Students are expected to complete their work and meet recognized
standards of quality.

41. Students have the opportunity to develop a sense of responsibility
and self-reliance.
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Do Not lb a lb a lb a fairly Tb a very
not at slight moderate large large
la= all extent extent extent extent

42. Students are encouraged to be independent thinkers.

43. The gifted and talented progran tries to develop an appreciation of

learnirg in each student.

44. Stafents are encouraged to be concerned for other people and their
persalal property.

45. The grogram provides students with exposure to a variety of fields
of study.

46. The gifted and talented progran encourages students to recognize
and realize their aptitudes, abilities, interests, and needs.

47. The progran encourages students to establish and pursue challeng-
ing goals.

48. The progran fosters the development of logical and convergent
thinking in the students.

49. The gifted and talented progran encourages the development of

problen solving through complex and abstract thinkillg in the
students.

50. The gifted and talented progran fosters the development of inde-

pendent (self-directed) study skills and academic self-discipline
in the students.

9. CLASSEIOCHIMMEENT

51. Parents are notified of discipline problems.

52. Adadrtistrators support teachers in student discipline matters.

53. The Center and Handley have good discipline.

54. Teachers activate students by using rewards rather than punish-
cents.

55. Students are =are of classroom rules.

56. A secure, attractive environment is provided Where the emphasis
is cn achievement.
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57. An orderly, productive working atmosphere is generally maintained

and time spent on rlasaroom managemeqt is minimal.

VI. TIMBER VALES ALI AIMIALIES

58. Ficgram teachers focus student attention on lesson objectives

stating them plainly and referring to then frequently.

59. Teachers set and maintain a brisk instructional pace.

60. Teachers communicate effectively..

61. leachers explain and demonstrate rather than just assign seat work.

62. Teachers errphasize active student participation in their classes.

63. leachers teach at the correct level of difficulty to prozote stu-
dent learning.

64. Teachers work on accomplishirg the instructional c.:,als and

objectives with students.

by

65. Teachers knew Which skills are of highest priority and the pre-

requisites needed by sttrierrS to 'earn the skills.

66. Learning tasks are matched to lesson content so student success
rate is high.

67. Regular, focused reviews of key concepts and skills on and
strengthen student retention.

68. Feedlnadk from instructional observations emphasizes improving

instruction and boost:tog student achievement.

69. Feedback to students is tied to learning objectives.

70. To check understanding, teachers ask clear, open-ended questions
and make sme all students have a good chance to respond.

71. Classroom rQadms ere smooth and efficient.
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Should

Exist

Actually

Exists

72. Teachers ham assignments or activities ready uten students arrive.

73. Very little time is spent cn non-learning activities.

74. Teacher° know curricultm policies and priorities.

75, Teachers are responsive to the student's point of view.

76. Teachers are competent in student counseling services.

77. 'lechers function more like facilitators than directors in their
approaches to the students' course work.

SI.

VII. AIIKELIARY SOPEOECr AND SWF

78. Effective guidance and counseling are readily available to each
student in the gifted and talented program.

79. Ihe gifted and talented progran's guidance progran helps students
acquire an understanding of vocaticnal trends.

80. Helping the student to explore career possibilities is an important
part of the total gifted and talented program.

31. The guidance progran helps students to realize the connection
between their course work and their career goals.

82. The librarians at the Center and Handley ask for teacher sogges-
tilms when selecting new materials for the library.

83. The library personnel keep the building staff up-to -date regarding
available neterials.

84. Materials found in the library are appropriate to the students
served.

85. Audio visual materials are available for clasoroon use.

86. Adequate tire in the library is provided to students to select
materials.

87. The library collection adequately serves the needs of staff and
students.
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APPENDIX A

SECONDARY PROFESSIONAL STAFF (SPS)

A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

1987
aginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents about: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain districtwide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey elate to the gifted and
talented program's services as provided by the school district.
In some cases, you may not have complete inforration about a
statement, or you may feel that some statements are less impor
tant to you than others. However, please respond to the state
ments in either of -two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feeling., perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and shoula be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how .:heir instructional objec
tives Pit with the regular curriculum.' You may not know have
knowledge about all the program's teachers, but you may have
knowledge of some of them. Therefore, you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Do
not know."

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gifted an4
talented program. Questionnaires have been sent to administra
tors, program teachers, the students in the program and their
parents. Please take the time to provide the administration and
the school board with a sincere assessment of the needs of the
program from your viewpoint.
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APPENDIX A

INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program. Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually
exist?

A) Should

Exist

B) Actually
Exists

1 2 3

Do Not To a To a
not at slight moderate

1/4now all' extent extent

1 2 3

EXAMTLE: The gifted and talented program
does a good job of teazhing basic
safety skills.

4 5

To a fairly To a very
large large
extent extent

4 5

Should Actually
Exist Exists

Be sure to write a response to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the .1.Jove responses.

SHOULD EXIST

? Do not know the extent to which
the stated condition should exist.

1 Stated condition should not exist
at all.

2 Stated condition should exist to a
slight extent:

3 Stated condition should exist to a
moderate extent.

4 Stated condition should exist to a
fairly large extent.

5 Stated condition should exist to a
very large extent.

80

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

1 Stated condition does not exist
at all.

2 Stated condition exists to a
slight extent.

3 Stated condition exists to a
moderate extent.

4 Stated condition exists to a
fairly large extent.

5 Stated condition exists to a very
large extent.

5



APPENDIX A

? 1 2 3 4 5

Do Not lb a lb a lb a fairly lb a very
not at slight moderate large large
kmaw all extent extent extent extent

I. caum.AntarasmaniN

1. Planning is a continuous process in the gifted and talented progran.

2. The program's budget allows for allocation of resources to achieve
high priority objectives.

3. Fesearth findings are used in planning and improving educational

programs.

4. Instructional progran evaluation is accomplished by congaring actual

results with the goals and objectives of thn program.

5. Progran Improvement eff,rts are periodically revieied; progress is

noted and the improvement focus is renewed and redirected.

6. Test results, grade reports, 2-tandance records and other methods

are used to spot potentli -oblems.

7. Students are well served by a gifted rd talented progran situated

in one location.

8. The school buildings provide a safe environment for staff and stu-
dents.

9. Assessment results are used by teachers for instructional diagnosis

and to evaluate their own teaching methods and deck student

progress.

10. The major goals of the gifted and talented progran are set with
respect to the students' needs.

IMINIMEaCE0=N at? GEFTED/TAUNED SMEENM

11. Students are nominated through a variety of sources including,

parent, teacher, administrator, and test score referrals.

12. The idenrifioation of gifted and talented students is an ongoing
process, not an annual event.

13. Ideatificaion occurs ar early in the students' lives as is
possible.

81

Should Actually

Exist Exists

*=MORM II

101111111M1

=n1

10.11Ja



APPENDJIC A

1 2 3 4 5

Do Not To a To a To a fairly To a very
not at slight moderate large Large
Icacw all extent extent extent extent

14. The identification process includes measures of student moti-
vation, interests, and maturity.

15. Emphasis is given to identifying gifted/talented students in

culturally disadvantaged groups.

16. All the teachers in the district participate in inservices on
how to identify gifted/r-lented students.

17. The currently used method of identifying gifted and talented

students adequately identifies those students who would most

benefit from participation in the gifted and talented program

18. The currently used method of identifying gifted/talented stu-

dents adequately screens out those students Who should not

participate in the gifted and talented program

19. Fedale students are offered chances to consider careers in math
and science fields.

20. Students are counseled toward all careers in which they have an
interest, regardless of haw disproportionate in minority repre-
sentatives a career might be.

21. Female and minority students are pruAded with positive role

models in many varying careers.

22. Teachers treat minority and female students with regard to their
aptitudes and abilities, not with regard to stereotyped images.

23. Math and science teachers encourage attendance and participa-
tion by female students in their classes.

24. Examples and methods of teaching used in the classroom relate
to minority and/or female rerspectives as well as to majority
perspectives.

Should Actually

Exist Exists
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1 2 3 4 5

Do Not To a lb a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

Should Actually

Exist Exists

25.

26.

27.

A value system emphasizing adhievement is shared by the gifted

and talented staff, students and parents/community.

Learning goal.; and objectives are clearly defined.

Secondary students benefit from spending a half day with their

same age peers.
111!

28. The public is satisfied with adhievement at the Center for the

Arts and Sciences.

29. The courses of instruction are modified frequently to keep them

current.

30. The course work illustrates the inter-relatedness of the'various

disciplinPs.
..17.111.011111 Ma311

31. The schedules and/or courses allow for students who are working

in different disciplines to work together to see what their

respective areas have in cannon.

32. any of the courses provide "hands cn" experiehoe.

33. Special attention is focused on building good continuity across
grade levels and programs.

34. Provisions are outlined for coordination between teachers in the

Center and in the has school classrooms.
MOM/OW.1Y

35. Collaborative curriculum planning and duision making are typical.

36. Students attend the Center to take courses in subiects at a more

OM*

advanced level than is offered at their home school.
1.11111 MINNOINIIMO

37. The Hormrs' programs in the high schools do a sufficient job of

providing advanced course work to gifted students.

38. Informaticn on drug education at the Center is offered at the
appropriate level.

39. Student achievement levels assist in fature curricular planning. 10
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1 2 3 4 5

Do Not To a lb a To a fairly To a very
not at slight moderate large large
km,/ all extent extent extent extent

40. Curricular plans on a given topic allow students to select a sub-
topic for in- depth, independent study.

41. leathers at the Center bits-gate basic and higher level thinking
Skills into the CUrriallna.

42. The course W3e4/1-113 to develop students' skills in research
methods.

43. teaming activities at the Center take place at a more appropriate
pace than in the home school classmcm.

PESSCHAL DEVEILIRENT OF TEE S'iDEENr

44. Students have opportunities to practice leadership skills.

45. The program teaches students problem solvirg technig..es.

46. Students have opportunities to work with other students of ciffdlar
and dingdyydiar abilities and interests.

47. Stuthaits are errouraged and assisr'd in developing career plans.

48. The visual and performing art classes at the Center have career
establishing components as do academic courses.

49. Belpdal; the student to explore career possibillties is an imports=
part of the school program.

50. Students are expected to complete their work and meet recognized
standards of quality.

51. Students have the opportunity to develop a sense of responsibility
and self-reliance.

52. Students are encouraged to be independent thinkers.

53. The gifted and talented program tries to develop an appreciation
of learning in each student.

54. Students are encouraged to be concerned for other people and their
personal property.
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1 2 3 4 5

D3 Net To a To a lb a fairly lib a very
not at slight moderate large large
knew all extent extent extent: extent

55. The program provides students with exposure to a variety of fields
of study.

56. The gifted and talented program encourages students to recognize

and realize their aptitudes, abilities, interests, and needs.

57. The pcogran encourages sl:udents to establish and pursue Challeng-
ing goals.

58. The progran fosters the development of logical and convergent
thinking is the students.

59. The gifted and talented program encourages the development of

problem solving through complex and abstract thinking in the
students.

60. The gifted and rnlented program fosters the development of iode,

pendent (self - directed) study skills and academic self- discipline
in the students.

VI. CLASSROCLIN

61. Parents are notified of discipline problems.

62. Mrinistrators support teachers in student discipline matters.

63. The Center and Handley have good discipline.

64. Teachers motivate students by using rewards rather than punish,
!rents.

65. Students are aware of classroon rules.

A. A secure, attractive environment is provided where the emphasis
is on achievement.

67.. ha orderly, productive working atmosphere is generally maintained
and time spent on classroan management is udninal..
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3 1 3 4 5

Do Not To a To a To a fairly To a very
not at slight moderate large large
knew all extent extent extent extent

VII. TOD= VALDES Att; APPPDACIES

68. Progren teadhers focus stalent attention on lesson objectives by

stating then plainTy and referring to then frequently.

69. '%achers set and maintain a brisk instruonal pace.

70. Teachers comamicate effectively.

71. Teachers explain and demonstrate rather than just assign seat Nark.

72. Teachers emphasize active student participation in their classes.

73. Teachers teach at the correct level of difficulty to pranote stu
dent learning.

74. Ikachers work on accomplishing the instructional Ids and
objectives with students.

75. Teachers know which skills are of highest priority and the pre-

requisites needed by students to learn r'N. skills.

76. Learning tasks are matched to lesson content so student success
rate is high.

77. Regular, focused reviews of key concepts and Skills check on and
strengthen student retention.

78. Feedbeek fran instructicnalvbservations enphasizei improving
instruction and boosting student achieveient.

79. Feedbag& to students is tied to learnir3 objectives.

80. 'lb cheek understmnding, teachers ask clear, open - ended questions

and make sure all students have a good thence to respond.

81. Classroom routines are smooth and effieent.

82. Teachers have aasigrments or activities rea:7 wheat students arrive.

83. Very little time is spent on non-learning activities.

84. lhachers know curriculum policies and priorities.
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1 2 3 4 5

Do Not Tb a Tb a Tb a fairly Tb a very
not at slight moderate large large
know all extent extent extent extent

85. Teachers are responsive to the st: lent's point of view.

86. leachers are cpmpetent in student comseltqg services.

87. leachers function more like facilitators than direciors in their

approaches to the students' course work.

STAFFEEVELCRENr

88. Within the prcgram, emphasis is given to staff development and

teacher skill building.

89. Staff development programs are effectxvely coordinated.

90. The gifted and talented program has an effective inservice =ain

lig program for improving teaching Skills.

91. The inservices provide valuable teething tools or information.

92. Content in staff development sessions addresses instructional

issues and priorities.

93. Staff development and training are supported With time and other

necessary resources.

94. The teachers and students have access to consultants and to the

most recent advances within each area.

95. Administrators are involved in soma type of professional, develop-

meta program.

96. The administration supports career enhancement possibilities for
the staff meMbers.

97. Teething excellence in the program is recognized.

98. Staff development learning goals and objectives are developed by
teachers.

99. There is scheduled time for discussion and deliberation of gifted/

talented issues at staff meetings.
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1 2 3 4 5

D3 Not To a lb a To a fairly To a very
not at slight moderate large large
kw all extent extent extent extent

IX. PARENTAL IMMINENT' AND COMMENT

100. Procedures for parental involvement in the program are clearly

communicated to parents and used consistently.

101. Parents have optio for becoming involved in activities that

support the giftcd and talented instructional program.

102. The program's staff members provide parents with information and

techniques for helping students develop their giftedness or
talents.

103. There is frequent two-way commication between parents and the
gifted and talented program's staff.

104. Parents are aware of their responsibilities for helping students

develop their giftedness or talents.

105. Parents realize the vocational value of all of the gifted and
talented pogram's courses.

106. Parents of gifted and talentad students support the program.

107. Parents who supported their children's lavaliere= in the Center
at the junior W.gh level also support it as strongly at the senior
high level.

108. Teachers encourage parents to keep trade of student progress.

109. Mbsc parents are are of the gifted and talented program goals.

110. Encouraging parental involvement is an integral part of the pro-
gram's plans.

I. AIECILIARY sancta AND STAPP

111. Effective guidance and counseling are readily available to each

student in the gifted and, talented program.

112. The gifted and talented program's guidance program helps students

acquire an understanding of vocational trends.
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1 2 3 4 5

D3 Nat To a To a Tb a fairly TO a very
not at slight moderate large large
kow all extent extent extent extent

113. Helping the student to explore career possibilities is an important
part of the total gifted and ralanted program.

114. The guidance p4ram helm students to realize the connection

between their course work and their career pals.

115. The librarians at the Center and Handley agc for teacher sugges-
tions When selecting new materials for the library.

116. The library personnel keep the building staff up- to-date regarding
available materials.

117. Materials found in the library are appropriate to the students
served.

118. Audio visual materials are available for classroom use.

119. Adequate tine in the library is provided to students to select
materials.

120. The library collection adequately serves the needs of staff and
students.

XI. Ir.170ZBIP BY PRINCIPAL

121. The princi?aLs at the Center and at Handley believe that all
students can learn.

122. The principals have a clear undetv-anding of the program's goals
and axe able to elPArly articulate them.

123. The principals are the instructional leaders.

124. The principals make frequent classroom observations to monitor
instruction.

125. The principals initiate organized and systematic improvement
procedures.

126. The principals promote methods that are known to create effec-
tive schools.

127. The principals carefully monitor new practices.
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? 1 2 3 4 5

Do clot 7b a 7b a 7b a fairly lb a very
not at slight moderate large large
know all extent extent extent extent

128. The gifted anti talented principals are viewed by teachers as hav-
ing relevant instructional expertise as well as management skills.

129. The principals actively encourage ccmprehensive programs including
multiple- methods of Identification, staff development, piogram
evaluation and revision, and support system such as counseling.

130. The principals use principles of supervision and feedbadc to com-
municate with teachers regarding their instructional methods in
gifted/talented programs.

131. The principals are active par_hers in long- and short-range plan-
ning.

132. The principals provide an encouraging climate for innovation and
exploration by teachers and students.

133. The principals use suggestions from their staff, teachers, and

from the community-at-large to assist in planning and decision
g.

cosixacciaT/Pasuc imams

134. The gifted and talented program conducts business in a manner that
inspire,: public confidence.

135.. The progran administration provides the general public qith accu-
rate reports on its performmnce.

136. Important information relevant to the progran and/or its students
is paw Alert in a timely and intptlighle fashion to parents,
staff and students.

137. Parents arse told about student successes.

138. The principals sit" -.)o gain community support for the gifted and
talented program.

139. The principals provide the community with information aEit the
effectiveness of the program.

140. Achievement results are shared with parents.
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141. Achievement results are shored with students. .

laiow all extent extent extent

rot at slight moderate large large

Should isctuaLkr

Exist Exists

II

Do lbt To 133 a To To

? 1 2 3

APPENDIX A

4 5

wry

142. The student progresa reporting procedure gives parents a clear
uoderstondiq; of their child's progress.

143. The principals serve as a communication litic between the Board,

the parents, and the commuuity concerning the program.
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APPENDIX A

ELEMENTARY PROFESSIONAL STAFF (EPS)

A NEEDS ASSESSMENT OF THE GIFTED AND TALENTED PROGRAM

a 1987
Saginaw Public Schools Instrument Code

This questionnaire has been developed in order to get reactions
from teachers, administrators, students and parents abo.ut: 1)
the way the gifted and talented program is currently operating,
and 2) the way it should operate in the future. Thus, the goal
of this survey is to obtain district-wide data about the general
operation of the gifted and talented program for future planning
purposes.

The statements included in the survey relate to the gifted and
talented program's services as provided by the school district.
In some cases, you may not have complete information about a
statement, or you may feel that some statements are less impor-
tant to you than others. However, please respond to the state-
ments in either of two ways--a) as a member of your school unit
(building, department, etc.) or b) as a member of the broader
public with feelings, perceptions and beliefs relating to this
program. In other words, your reactions in certain areas may not
result from direct involvement or knowledge but these reactions
are still valid and should be noted.

For example, you will find statements like this: "Gifted and
talented program teachers know how their instructional objec-
tives fit with the regular curriculum." You may not know have
knowledge about all the program's teachers, but you may have
knowledge of some of them. Therefore", you can respond to this
statement on the basis of the knowledge you have. If you have no
information at all about an item, simply mark your response "Donot know.'

Your input is vitally important if this survey is to have any
meaningful bearing on the plans and operations of the gifted andtalented program. Questionnaires have been sent to administra-
tors, program teachers, the students in the program and their
parents. Please take .the time to provide the administration and
the school board with a sincere assessment of the needs of theprogram from your viewpoint.



APPENDIX A

INSTRUCTIONS

Each item on this questionnaire makes a statement about the gifted and
talented program: Please read each statement carefully. You are being asked
to respond, as follows:

(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, to what extent does the stated condition actually
exist?

A) Shod
Exist 1 2 3

Do Not To a To a
not at slight moderate

know all extent extent

B) Actually
Exists

1 2 3

4 5

To a fairly To a very
large large
extent extent

4 5

Should Actually
Exist Exists

EXAMPLE: The gifted and talented program 3
does a good job of teaching basic
safety skills.

Be sure to write a .:spouse to both "should exist" and "actually exists" for
each statement. Use "?" only if you feel you do not have any information
allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST

? Do not know the extent to which
the stated condition should exist.

1 Stated condition should not exist
at all.

2 Stated condition should exist to a
slight extent.

3 Stated condition should exist to a
moderate extent.

4 Stated condition should exist to a
fairly large extent.

5 Stated condition should exist to a
very large extent.

ACTUALLY EXISTS

? Do not know the extent to which
the stated condition exists.

Stated condition does not exist
at all.

2 Stated condition exists to a
slight extent.

3 Stated condition exists to a
moderate extent. -

4 Stated condition exists to a
fairly large extent.

5 Stated condition exists to a very
large extent.

93 ,98



APPENDIX A

1 2 3 4 5

Do

not

Not,

at

lb a

slight

'lb a

moderate

lb a fairly

large

lb a very

large
know all extent extent extent extent

I. GEMALAEMIESDRAUCH

1. .Planning is a continuous process in the gifted and talented program.

2. The program's budget allows for allocation of resources to achieve

high priority objectives.

3. Research findings are used in planning and improving ,,,ducational

Programs.

4. Instructional program evaluation is accomplished by comparing actual

results with the goals and objectives of the program.

5. Program improvement efforts are periodically reviewed; progress is

noted and the improverent focus is renewed and redirected.

6. Test results, grate reports, attendance records and other methods

are used to spot porPnrial ptoblems.

7. Students are well served by a gifted and talented program situated
in one location.

8. The school buildings provide a safe environment for staff and stu-
dents.

9. Assessment results are used by teachers for instructional diagnosis

and to evaluate their own teething methods and cheOk student

progress.

10. The major goals of the gifted and talented program are set with
respect to the students' needs.

U. IlEICEPICATICN OF GIFIED/TAIMED SIUDEMIS

11. Students are nominated through a variety of sources including,

parent, teacher, administrator, and test score referrals.

12. The identification of gifted and talented students is an ongoing
process, not an annual event.

13. Identification occurs as early in the students' lives as is
possible.

94

99

Should Actually

Exist Exists

=11101

=a100.

MEM% IMINIMP



APPENDIX A

1 2 3 4 5

D3 Not To a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

14. The identification process includes measures of student moti-

vation, interests, and maturity.

15. Emphasis is given to Identifying gifted/talented students in

culturally disadvantaged groups.

16. All the teachers in the district participate in inservices on
how to identify gifted/talented students.

17. The currently used method of identifying gifted and talented

students adequately identifies those students who would most

benefit from participation in the gifted and talented program.

18. The currently used method of identifying gifted/talented stu-

dents adequately screens out those students who should not
participate in the gifted and talented program.

III. CUEMIRAILY rEERDED SITICEENTS

19. Female students are offered chances to consider careers in math
and science fields.

20. Students are counseled toward all careers in i.tiCh they have an
interest, regardless of how disproportionate in minority repre-
sentatives a career might be.

21. Female and minority students are provided with positive role

models in many varying careers.

22. 'leathers treat minority and female students with regard to their

aptitudes and abilities, not with regard to stereotyped images.

23. Meth and science teachers encourage attendance and participa-

tion by female students in their olasqes.

24. Examples and methods of teaching used in the classroom relate

to minority and/or female perspectives as well as to majority

perspectives.
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1 2 3 4 5

Do Not To a lb a To a fairly lb a very
not at slight moderate large large
Icrow all extent extent extent extent

Should Poona 1y

Exist Exists

IV. MUCACECNALPROGNANS-EIDMET

25. A value system emphasizing academic achievement is shared by the
gifted and talented staff, students and parents/community.

26. Learning goals and objectives are clearly defined.

27. Standards for learning are both challenging and attainable.

28. Students are challenged at the elementary level by attending Handley.

29. Promotion at Handley is based on achievement rather than time spent
in the classroom. ...11MNIMOMM

30. Handley does a good job preparing students for their next level of
education.

31. Elementary homework is regularly assigned and checked.

32. Children have opportunities to write.

e/MIMIIIMIM=N

33. A special effort is made at Handley to challenge more able elemenr-
tary students.

34. Elementary courses of instruction are modified frequently enough to
keep them current. ..01.=111.1.

35. Handley does a good job of teaching reading, writing, and arithmetic.

36. Handley teachers explain to students the objectives of their lessons,
so that students realize what knowledge and skills they will be
expected to learn.

37. Handley 's curriculum is congruent with the regular elementary cur-
riculum.

38. '!he Handley staff coordinates instruction grade -to -grade and plans
the currinthra sequentially. ammamMaim.

39. Given the resources available, the public is satisfied with academic
achieveannt at Handley.

40. Many of the courses provide "hands od' experience.
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1 . 2 3 4 5

Do Not lb a To a To a fairly To a very
not at slight moderate large large
know all extent extent extent extent

41. Co-currirtli ar activities are available for students who wish to
participate in them.

42. leachers at Handley do a good job of teaching health education (which

includes a carconent on sex education).

43. Information on drug education at Handley is offered at the appro-
priate level.

44. Student achievement levels determine future academic planning.

45. Learning activities at Handley take place at a more appropriate pace
than in the regular classroom for academically talented students.

V. PERSONAL ELNEWHENT OF THE =ENT

46. Students have opportunities to practice leade:ship skills.

47. The program teaches students problem solving techniques.

48. Students have opportunities to work with other students of similar
and dissimilar abilities and interests.

49. Students are encouraged and assisted in developing career plans.

50. The visual and performing art classes at the Center have career
establishing components as do academic courses.

51. Helping the student to explore career possibilities is an important
part of the school program.

52. Students are expected to complete their work and meet recognized
standards of quality.

53. Students have the opportunity to develop a sense of responsibility
and self-reliance.

54. Students are encouraged to be independent thinkers.

55. The gifted and talented program tries to develop an appreciation
of learning in each student.

56. Students are encouraged to be concerned for other people and their
personal property.
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57. The program provides students with exposure to a variety of fields
of study.

'58. The gifted and talented program encourages students CO recognize

and realize their aptitudes, abilities, interests, and needs.

59. The program encourages students to establish and pursue challeng-
ing

60. The program fosters the development of logical and convergent
thinking in the students.

61. The gifted and talented program encourages the development of

problem solving through complex and abstract thinking in the
students.

62. The gifted and talented program fosters the development of inde-

pendent (self-directed) study skills and academic self-discipline
in the students.

VI. aASSRCCMHANNMENT

63. Parents are notified of discipline problems.'

64. Administrators support teachers in student dscipline nutters.

65. The Center and Handley have good discipline.

66. Teachers activate students by using rewards rather than punish-
Dents.

67. Students are aware of classroom rules.

68. A secure, attractive environment is provided where the emphasis
is on achieveient.

69. An orderly, productive working atmosphere is generally maintained
and time spent on classroom management is minimal.
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VII. TEMMDLIMILES AND APRON:33ES

70.

71.

Progran teachers focus student attention on lesson objectives by

stating them plainly and referring to them frequently.

Teachets set and maintain a brisk instructional pace.

MIMMO

72. Teachers coronnicate effectively.

//0 .M.O.MINWEINOO.

73. Teachers explain and demonstrate rather than just assign seat work.

74. Teachers emphasize active student participation in their classes.

75. Teachers teach at the comet...! level of difficulty to promote stu-
dent learning.

76. Teachers work on accomplishing the instructional goals and

objectives with students.

77. 1Oachers know 41Lich skills are of highest priority and the pre-

requisites needed by students to learn the skills.

78. Learning tasks are matched to lesson content so student success
rate is high.

79. Regular, focused reviews of key concepts and skills Check on and
strengthen student retention.

80. Feeihmic from instructional observations emphasizes improving
instruction and boosting student achievement.

81. Feedbadk to students is tied to learning objectives.
relmlimpgrawm. .

82. To the& understanding, teachers ask clear, open-ended questions
and make sure all students have a good chance to respond.

83. Classroom routines are smooth and efficient.

84. lbachers have assignments or activities ready when students arrive.

85. Very little time is spent on nonrlearning activities.

86. Teachers know curriculum policies and priorities.
=1OGIMM
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87. Teachers are responsive to the student's point of view.

88. 'Machers are ccmpetent in student counseling services.

89. Teachers function more like facilitators than directors in their
approaches to the students' course work.

VEIL. aur mum:air

90. Within the program, emphasis is given to staff development and
teacher skill buildinK.

91. Staff development programs are effectively coordinated.

92. The gifted and talented program has an effective inservice win-
ing program for improving teaChing skills.

93. The inservices provide valuable teaching tools or information.

94. Content in staff development sessions addresses instructional
issues and priorities.

95. Staff development and training are supported with time and other
necessary resources.

96. The teachers and students have access to consultants and to the
most recent advances within each area.

97. Administrators are involved in some type of professional develop-
rent program.

98. The administration supports career enhancement possibilities for
the staff members.

99. Teaching excellence in the program is recognized.

100. Staff development learning goals and objectives are developed by
teachers.

101. There is scheduled time for discussion and deliberation of gifted/
talented issues at staff meetings.

100
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DE. PARENTAL MIXLI/ElEir AND COMMENT

102. Procedures for parental involvement in the program are clearly

camanicated to parents and cued consistently.

103. Parents have options for becoming involved in activities that

support the gifted and talented instructional program.

104. The program's staff members provide parents with information and

techniques for helping students develop their giftedness or
talents.

105. There is frequent two-way communication between parents and the

gifted and talented program's staff.

106. Parents are aware of their responsibilities for helping students

develop their giftedness or talents.

107. Parents realize the vocational value of all of the gifted and

ralpnted programrs courses.

108. Parents of gifted and zalented students support the program.

109. Parents who supported their dhildrenrs involicerent in the Center

at the junior high level also support it as strongly at the senior

high level.

110. Teachers encourage parents to keep track of student progress.

111. Hest parents axe are of the gifted and talented program goals.

112. Encouraging parental involvement is an integral part of the pro-
gram's plans.

X. BEIXELIATer SUP/112I AND STAFF

113. Effective guidance and counseling are readily available to each
student in the gifted and talented program.

114. The gifted and talented program's guidance program helps students
acquire an understanding of vocational trends.

1)6

amid &runt ly
Exist Exists

10,140

wolia

,=



APPENDIX.A

1 2 3 4 5

lb Not To a To a lb a fairly Tb a very
not at alight moderate large large
know all extent extent extent extent

115. Helping ene student to explore career possibilities is an important
part of the total gifted and talented progran.

116. The guidance progran helps students to realize the connection

between their course uork and their career goals.

117. The librariana at the Center and Handley ask for teacher sugges-
tions when selecting new materials for the library.

113. The library personnel keep the building staff up-to-date regarding
available materials.

119. Materials found in the library are appropriate to the students
served.

120. Audio visual materials are available for classroom use.

121. Adequate tine in the library is provided to students to select
materials.

122. The library collection adequately serves the needs of staff and
students.

11. LEMIEBSEEM.BY PRINZIPAL

123. The principals at the Center and at Handley believe that all
students can learn.

124. The principals have a clear understanding of the progran's goals
and are able to clearly articulate them.

125. The principals are the instructional leaders.

126. The principals make freqtent classroom observations to monitor
instruction.

127. The principals initiate organized and systematic improvement
procedures.

128. The principals promote methods that are known to create effec-
tive schools.

129. The principals carefully monitor new practices.
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130. The gifted and talented principals are viewed by teachers as hav-

ing relevant instructional expertise as well as management skills.

131. The principals actively encourage comprehensive programs including

multiple-methods of identification, staff development, program
evaluation and revision, and support syscen such as counseling.

132. The principals use principles of supervision and feedback to cam-
=dare with teachers regarding their instructional methods in
gifted/talented ptograns.

133. The principals are active partners in long- and short-range, planr-

134. The principals provide an encouraging climate for innovation and
exploration by teachers and students.

135. The principals use suggestions from their staff, teachers, and
frog the community-ad-large to assist in planning and decision
making.

EEL. 021411ICATICHS/PUBLICRELATIMS

136. The gifted and talented program conducts business in a manner that
inspires public confidence.

137. The progran administration provides the general public with accu-
rate reports on its performance.

138. Important information relevant to the program and/or Its students
is provided in a timely and intelligible fashion to parents,
staff and students.

139. Parents are told about student successes.

140. The principals work to gain community support for the gifted and
talented program.

141. The principals provide the community with information about the
effectiveness of the program.

142. Achievement results are shared with parents.
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143. Achievement results are shared with. students.

144. The student progress reporting procedure.gtves parents a clear
understanding of their Child's progress.

145. The principals serve as a caraunication link between the Board,

the parents, and the community concerning the program.

1
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APPENDIX B

TABLE B.1. GROUPS SURVEYED AND RETURN RATES FOR THE 1987
GIFTED AND TALENTED NEEDS ASSESSMENT.

Groups Surveyed
Count and Description of Individuals

in Each Population
Returns

Secondary Students (SS)

Elementary Professional
Staff (EPS)

Secondary Professional
Staff (SPS)

Elementary Parents (EP)

Secondary Parents (SP)

All 343 students enrolled in the Center
for the Arts and Sciences (CAS) during
the second semester of the 1986-87
school year.

All 21 teachers and administrators at
the Program for the Gifted and Talented
(PCAT) employed during the second semes-
ter of the 1986-87 school year.

All 16 teachers, administrators, and
counselor employed at the CAS during the
second semester of 1986-87 school year.

All 310 elementary parents who had
students enrolled in PCAT during the
1986-87 school year.

Al 314 secondary parents who had stu-
dents enrolled in CAS during the 1986-87
school year.*

291 84.8

13 61.9

16 100.0

91 29.4

70 22.2

*If a parent had both an elementary and secondary student, the parent was only
requested to compete a secondary parent instrument.



APPENDIX C

DISTRICT-WIDE TOTAL (T): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEk--SPRING, 1987.

Need Priority
FUNCTION Rank Desired Actual Index Need Index

Identification of Gifted/Talented Students 1

Auxiliary Support and Staff 2

Parental Involvement and Commitment 3

Staff Development 4

Leadership by Principal 5

Educational Programs--Secondary 6

General Administration 7

Communications/Public Relations 8

Personal Development of the Student 9

Teacher Values and Approaches 10.5

Classroom Management 10.5

Culturally Deprived Students 12

Educational Programs--Elementary 13

4.i8 3.42 1.16 5.33

4.72 3.61 1.11 5.22

4.76 3.73 1.04 4.93

4.80 3.85 0.95 4.57

4.63 3.75 0.88 4.09

4.58 3.74 0.83 3.82

4.70 3.89 0.81 3.79

4.76 3.98 0.78 3,72

4.75 4.16 0.59 2.81

4.70 4.11 0.58 2.74

4.75 4.17 0.58 2.74

4.71 4.18 0.53 2.48

4.77 4.35 0.42 2.02
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APPENDIX D

DISTRICT-WIDE TOTAL (T)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL"' RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function

I. GENERAL ADMINISTRATION

1. Planning is a continuous process

in the gifted and talented program.

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning
and improving educational programs.

4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten-
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted
and talented program situated in one
location.

8. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and

talented program are set with respect
to the students' needs.'

Desired Actual
Need
Index

Priority
Need Index

4.70 3.59 0.81 3.79

4.89 4.16 0.73 3.58

4.77 3.48 1.29 6.14

A.53 3.52 1.01 4.59

4.52 3.73 0.80 3.61

4.58 3.67 0.91 4.18

4.66 4.18 0.48 2.24

4.68 4.20 0.47 2.20

4.89 4.19 0.70 3.41

4.63 3.77 0.85 3.94

4.82 3.99 0.83 3.98
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Questions by Function

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the
students' lives as is possible.

14. The identification process includes
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

Desired Actual
Need
Index

Priority
Need Index

4.58 3.42 1.16 5.53

4.77 4.18 0.58 2.78

4.73 3.62 1.11 5.26

4.55 3.56 1.00 4.54

4.58 3.46 1.12 5.11

4.26 3.38 0.88 3.73

4.60 2.71 1.89 8.67

4.65 3.29 1.36 6.33

4.52 3.15 1.37 6.19
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Questions by Function Desired Actual
Need
Index

Priority
Need Index

...,

III. CULTURALLY DEPRIVED STUDENTS 4.71 4.18 0.53 2.48

19. Female students are offered chances to
consider careers in math and science
fields. .

4.78 4.50 0.28 1.33

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

4.68 3.75 0.93 4.36

21. Female and minority students are provided
with positive role models in many varying
careers.

4.64 3.80 0.84 3.90

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

4.77 4.32 0.44 2.11

23. Math and science teachers encourage

attendance and participation by female
students in their classes.

4.75 4.53 0.22 1.05

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

4.62 4.17 0.45 2.10

IV. EDUCATIONAL PROGRAMS - SECONDARY 4.58 3.74 0.83 3.82

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

4.65 3.73 0.92 4.28

26. Learning goals and objectives are
clearly defined.

4.65 3.78 0.87 4.05

27. Secondary students benefit from spending
a half day with their same age peers.

4.11 4.04 0.07 0.29

28. The public is satisfied ulth achievement
at the Cenrer for the Arts and Sciences.

4.75 3.64 1.11 5.25
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Questions by Function

2S. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter-
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

Desired Actual
Need
Index

Priority
Need Index

4.65 3.96 0.69 3.21

4.53 3.67 0.86 3.88

4.47 3.28 1.19 5.32

4.75 4.37 0.38 1.79

4.65 3.71 0.94 4.37

4.50 2.58 1.92 8.62

4.43 3.29 1.14 5.06

4.72 4.46' 0.25 1.19

4.25 2.99 1.26 5.35

4.52 3.45 0.76 4.82

4.74 3.98 0.74 3.60

4.47 3.73 0.74 3.32
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Questions by Function

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

Desired Actual
Need
Index

Priority
Need Index

4.77 4.20 0.57 2.73

4.67 3.98 0.69 3.22

4.71 4.27 0.44 2.06

V. EDUCATIONAL PROGRAMS - ELEMENTARY

44. A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
parents/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48. Promotion at Handley is based on
achievement rather than time spent
in the classroom.

49. Handley does a good job preparing
students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children have opportunities to write.

52. A special effort is made at Handley to
challenge more able elementary students.

4.77 4.35 0.42 2.02

4.76 4.19 0.57 2.69

4.76 3.88 0.89 4.21

4.84 4.34 0.50 2.39

4.87 4.74 0.13 0.61

4.72 4.40 0.31 1.46

4.93 4.81 0.15 0.72

4.60 4.39 0.22 0.99

4.89 4.68 0.21 1.03

4.91 4.63 0.29 1.40
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Questions by Function

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

Desired Actual
Need
Index

Priority
Need Index

4.82 4.35 0.47 2.27

4.93 4.45 0.48 2.34

4.89 4.31 0.58 2.84

4.28 4.17 0.12 0.49

4.70 4.18 0.52 2.47

4.78 4.40 0.37 1.77

4.78 4.31 0.47 2.25

4.81 4.56 0.25 1.20

4.58 3.81 0.78 3.55

4.74 3.90 0.84 3.89

4.68 4.11 0.58 2.69

4.89 4.69 0.20 0.95
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Questions by Function

VI. PERSONAL DEVELOPMENT OF THE STVENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to wo7.1 with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen-
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program proviies students with

exposure to a variety of fields of study.

Desired Actual
Need
Index

Priority
Need Index

4.75 4.16 0.59 2.81

4.72 4.04 0.67 3.18

4.76 4.21 0.55 2.63

4.69 4.15 0.53 2.50

4.62 3.83 0.78 3.62

4.73 4.25 0.48 2.27

4.62 3.86 0.76 3.49

4.78 4.40 0.38 1.83

4.85 4.38 0.47 2.30

4.86 4.39 0.47 2.26

4.84 4.35 0.49 2.35

4.83 3.89 0.94 4.55

4.70 4.14 0.56 2.63
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Questions by Function

77. The gifted and talented nrogram encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab-
lish and pursue challenging goals.

79. The program fosters the development of

logical and convergent thinking in the
students.

80. The gifted and talented program encourages
the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

VII. CLASSROOM MANAGEMENT

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
rewards rather than punishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is

provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

Desired Actual
Need

index
Priority

Need index

4.80 4.21 0.59 2.82

4.77 4.22 0.55 2.60

4.69 4.19 0.51 2.38

4.70 4.15 0.55 2.61

4.75 3.97 0.78 3.72

4.75 4.17 0.58 2.74

4.70 4.19 0.51 2.39

4.74 4.40 0.34 1.59

4.82 3.96 0.86 4.15

4.58 3.83 0.75 3.46

4.87 4.49 0.38 1.84

4.78 4.29 0.49 2.33

4.73 4.01 0.72 3.41
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Questions by Function

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Teachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson

content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations

emphasizes improving insfi.uction and
boosting student achiev ,:nt.

100. Feedback to students is tied to learning
objectives,

101. To check understanding, teachers ask
clear, open-ended questions and make
sure all students have a good chance
to respond.

Desired Actual
Need
Index

Priority
Need Index

4.70 4.11 0.58 2.74

4.58 3.98 0.59 2.72

4.51 4.18 0.33 1.50

4.83 4.07 0.76 3.65

4.85 4.46 0.39 1.88

4.82 4.46 0.37 1.77

4.83 4.29 0.54 2.59

4.74 4.33 0.41 1.93

4.81 4.22 0.60 2.87

4.72 4.08 0.64 3.01

4.61 3.94 0.68 3.12

4.70 4.09 0.62 2.90

4.67 4.14 0.53 2.47

4.72 4.07 0.65 3.05
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Questions by Function

102. Classroom routines are zmooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non-
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

108. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

IX. STAFF DEVELOPMENT

109. "Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff development sessions
addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resmurces.

Desired Actual
Need
Index

Priority
Need Index

4.67 3.88 0.80 3.72

4.72 4.21 0.51 2.39

4.63 4.11 0.52 2.41

4.82 4.29 0.53 2.57

4.72 4.10 0.62 2.93

4.51 3.46 1.05 4.72

4.46 3.91 0.55 2.45

4.80 3.85 0.95 4.57

4.74 4.32 0.42 1.97

4.85 4.15 0.70 3.37

4.85 3.75 1.10 5.34

4.82 3.96 0.86 4.12

4.85 3.70 1.15 5.60

4.81 3.80 1.01 4.86
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APMNDIX D

Questions by Function

115. The teachers and students have ac-Pss
to consultants and to the most rec..
advances within each area.

116. Administrators are involved in some
type of professional development
program.

117. The administration supports careers

enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents hlve options for becoming
involved .n activities that support
the giftei and talented instructional
program.

123. The program's staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent two-way communication
between parents and the gifted and
talented program's staff.

Desired Actual
Need
Index

Priority
Need Index

4.85 3.71 1.14 5.53

4.74 3.99 0.76 3.58

4.78 3.85 0.93 4.42

4.82 3.87 0.96 4.63

4.77 3.78 0.99 4.72

4.74 3.31 1.43 6.77

4.76 3.73 1.04 4.93

4.77 3.71 1.07 5.08

4.78 4.00 0.79 3.75

4.63 3.52 1.11 5.12

4.74 3.75 0.99 4.68
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APPENDIX D,

Questions by Function

125. Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's
guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career

possibilities is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

Desired Actual
Need
Index

Priority
Need Index

4.74 3.57 1.16 5.52

4.71 3.50 1.21 5.68

4.89 4.18 0.72 3.50

4.85 3.51 1.34 6.49

4.80 3.?7 0.83 3.98

4.81 3.61 1.20 5.75

4.70 3.71 0.99 4.67

4.72 3.61 1.11 5.22

4.79 3.05 1.74 8.34

4.66 2.99 1.67 7.79

4.61 3.52 1.08 4.98

4.61 3.14 1.47 6.77

4.76 4.07 0.69 3.26
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APPENDIX D

Questions by Function
Need Priority

Desired Actual Index Need Index

137. The library personnel keep the building
st,_cf up-to-date regarding available
materials.

138. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

4.76

4.81

4.74

4.76

4.72

XII. LEADERSHIP BY PRINCIPAL 4.63

142. The principals at the Center and at
Handley believe that all students can
learn.

143. The principals have a clear understanding
of the program's goals and are able to
clearly articulate them.

144. The principals are the instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.

4.77

4.81

4.53

4.51

4.52

4.65

4.52

4.62

4.11 0.64 3.06

3.98 0.83 4.01

4.07 0.6 3.17

3.93 0.83 3.93

3.28 1.44 6.80

3.75 0.88 4.09

4.45 0.32 1.53

4.33 0.48 2.31

3.98 0.55 2.48

3.16 1.35 6.10

3.55 0.97 4.36

3.80 0.85 3.97

3.41 1.11 5.00

3.45 1.17 5.41
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Questions by Function

APPENDIX D

Need Priority
Desired Actual Index Need Index

150. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, s aff develop-
ment:, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super-
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide a, encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

4.65 3.69 0.96 4.46

4.56 3.49

4.60 3.79

4.76 3.93

4.71 3.71

1.08 4.92

0.82 3.76

0.83 3.95

1.00 4.72

XIII. COMMUNICATIONS/PUBLIC RELATIONS 4.76 3.98 0.78 3.72

155. The gifted and talented program conducts
businese in a manner that inspires public
confidence.

156. The program administration provP s the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

4.77 3.97

4.67 3.58

4.72 4.06

4.80 4.21

4.75 3.95
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APPENDIX D

Questions by Function

160. The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.

Desired Actual
Need
Index

Priority
Need Index

4.71 3.68 1.04 4.89

4.82 4.21 0.61 2.93

4.77 4.09 0.68 3.25

4.86 4.10 0.76 3.68

4.74 3.96 0.79 3.73
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APPENDIX

ELEMENTARY PROFESSIONAL STAFF (EPS): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEX-SPRING, 1987.

FUNCTION Rank Desired Actual-

Need
Index

Priority
Need Index

Auxiliary Support and Staff 1 4.85 2.93 1.92 9.32

Identification of Gifted/Talented Students 2 4.80 3.90 0.90 8.25

Staff Development 3 4.89 3.21 1.69 4.30

General Administration 4 4.80 4.05 0.75 3.60

Parental Involvement and Commitment 5 4.77 4.07 0.70 3.36

Leadership by Principal 6 4.76 4.15 0.61 2.91

Culturally Deprived Students 7 4.97 4.43 0.55 2.71

Communications/Public Relations 8 4.90 4.37 0.53 2.62

Teacher Values and Approaches 9 4.79 4.26 0.53 2.52

Classroom Management 10 4.92 4.44 0.48 2.34

Personal Development of the Student 11 4.86 4.38 0.48 2.33

Educational Programs--Elementary 12 4.82 4.44 0.38 1.83
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APPENDIX F

ELEMENTARY PROFESSIONAL STAFF (EPS)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function
Need Priority

Desired Actual Index Need Index

I. GENERAL ADMINISTRATION

1. Planning is a continuous process

in the gifted and talented program.

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning
And improving educational programs.

4. Instructional program evaluati n is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten-
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted
and talented program situated in one
location.

8. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and. to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and
talented program are set with respect
to the students' needs.

4.80

4.85

4.92

4.54

4.75

4.62

5.00

4.77

4.85

4.77

4.92

4.05 0.75 3.60

4.54 0.31 1.50

3.00 1.92 9.45

3.62 0.92 4.18

4.00 0.75 3.56

3.92 0.70 3.23

4.69 0.31 1.55

4.08 0.69 3.29

4.08 0.77 3.73

4.17 0.60 2.86

4.38 0.54 2.66
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APPENDIX F

Questions by Function Desired Actual
Need
Index

Priority
Need Index

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4.89 3.21 1.69 8.25

U. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

5.00 4.15 0.85 4.25

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

5.00 3.67 1.33 6.65

13. Identification occurs as early in the
students' lives as is possible.

4.92 3.62 1.30 6.40

14. The identification process includes
measures of student motivation,
interests, and maturity.

4.54 3.18 1.36 6.17

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

4.92 2.85 2.07 10.18

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

4.92 2.10 2.82 13.87

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

4.92 3.08 1.84 9.05

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

4.92 3.00 1.92 9.45
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APPENDIX F

Questions by Function Desired Actual
Need
Index

Priority
Need Index

III. CULTURALLY DEPRIVED STUDENTS 4.97 4.43 0.55 2.71

19. Female students are offered chances to
consider careers in math and science
fields.

5.00 4.83 0.17 0.85

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

4.92 3.75 1.17 5.76

21. Female and minority students are provided
with positive role models in many varying
careers.

5.00 4.08 0.92 4.60

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

5.00 4.62 0.38 1.90

23. Math and science teachers encourage

attendance and participation by female
students in their classes.

5.00 4.83 0.17 0.85

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

4.92 4.46 0.46 2.26

IV. EDUCATIONAL PROGRAMS - SECONDARY --* -- -- --

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

-- -- -- --

26. Learning goals and objectives are
clearly defined.

-- -- -- -

27. Secondary students benefit from spending
a half day with their same age peers.

-- -- -- --

28. The public is satisfied with achievement
at the Center for the Arts and Sciences.

-- -- -- --

* = --" indicates that the function or question waa not asked of this particular
respOndent group.
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APPENDIX F

Questions by Function
Need Priority

Desired Actual Index Need Index

29. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a subtopic for in
depth, independent study.

131
126



APPENDIX F

Questions by Function

INIMI.

Need Priority
Desired Actual Index Need Index

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

- _

V. EDUCATIONAL PROGRAMS - ELEMENTARY

44. A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
parpnts/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48. Promotion at Handley is based on
achievement rather than time spent
in the classroom.

49. Handley does a good job preparing
students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children have opportunities to write.

52. A special effort is made at Handley to
challenge more abb.+ elementary students.

4.82 4.44 0.38 1.83

4.85 4.38 0.47 2.28

4.77 3.77 1.00 4.77

4.77 4.38 0.39 .1.86

4.92 4.92 0.00 0.00

4.75 4.33 0.42 2.00

5.00 5.00 0.00 0.00

4.69 4.33 0.36 1.69

4.92 4.77 0.15 0.74

5.00 4.92 0.08 0.40
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APPENDIX F

Questions by Function

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

Desired Actual
Need
Index

Priority
Need Index

4.85 4.38 0.47 2.28

4.92 4.38 0.54 2.66

5.00 4.58 0.42 2.10

4.46 4.42 0.04 0.18

4.69 4.08 0.61 2.86

4.77 4.46 0.31 1.48

4.85 4.23 0.62 3.01

4.92 4.82 0.10 0.49

4.67 4.00 0.67 3.13

4.75 4.00 0.75 3.56

4.83 4.27 0.56 2.70

4.92 4.92 0.00 0.00
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Questions by Function

VI. PERSONAL DEVELOPMENT OF THE STUDENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to work with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program provides students with

exposure to a variety of fields of study.

Desired Actual
Need
Index

Priority
Need Index

4.86 4.38 0.48 2.33

4.92 4.38 0.54 2.66

4.92 4.62 0.30 1.48

4.85 4.46 0.39 1.89

4.75 3.82 0.93 4.42

4.91 4.40 0.51 2.50

4.58 3.50 1.08 4.95

4.92 4.42 0.50 2.46

4.92 4.54 0.38 1.87

4.92 4.46 0.46 2.26

4.92 4.58 0.34 1.67

4.92 4.15 0.77 3.79

4.92 4.42 0.50 2.46
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Questions by Function Desired Actual
Need
Index

Priority
Need Index

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

4.85 4.46 0.39 1.89

78. The program encourages students to estab-
lish and pursue challenging goals.

4.85 4.62 0.23 1.12

79. program fosters the development of
logical and convergent thinking in the
students.

4.83 4.58 0.25 1.21

80. The gifted and talented program encourages
the development of problem so? Ing through
complex and abstract thinking in the
students.

4.83 4.83 0.00 0.00

81. The gifted and talented program fosters
the development of. independent (self-
directed) study skills and academic
self-discipline in the students.

4.83 4.25 0.58 2.80

VII. CLASSROOM MANAGEMENT 4.92 4.44 0.48 2.34

82. Parents are notified of discipline
problems.

4.92 4.58 0.34 1.67

83. Administrators support teachers in
student discipline matters.

5.00 ..92 0.08 0.40

84. The Center and Handley have good
discipline.

5.00 3.92 1.08 5.40

85. Teachers motivate students by using
rewards rather than punishments.

4.92 4.18 0.74 3.64

86. Students are aware of classroom rules. 4.92 4.91 0.01 0.05

87. A secure, attractive environment is

provided where the emphasis is on
achievement.

4.83 4.58 0.25 1.21

88. An orderly, productive working atmosphere

is generally maintained and time spent
on classroom management is minimal.

4.83 4.00 0.83 4.01



APPENDIX F

Questions by Function

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90: Teachers set and maintain a brisk'
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Lachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations

emphasizes improving instruction and
boosting student achievement.

100. Feedback to students is tied to learning
objectives.

101. To check understanding, teachers ask
clear, open-ended questions and make
sure all students have a good chance
to respond.

Need Priority
Desired Actual Index Need Index

4.79 4.26 0.53 2.52

4.75 4.09 0.66 3.14

4.75 4.73 0.02 0.10

4.83 4.33 0.50 2.41

4.83 4.25 0.58 2.80

4.83 4.50 0.33 1.59

4.83 4.33 0.50 2.41

4.83 4.58 0.25 1.21

4.91 4.45 0.46 2.26

4.83 4.17 0.66 3.19

4.67 4.08 0.59 2.76

4.83 4.33 0.50 2.41

4.83 4.42 0.41 1.98

4.83 4.17 0.66 3.19
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APPENDIX F

Questions by Function

102. Classroom routines are smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non-
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers aze competent in student
counseling services.

108. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

IX. STAFF DEVELOPMENT

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff development sessions

addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resources.

Desired Actual
Need
Index

Priority
Need Index

4.75 4.08 0.67 3.18

4.83 4.42 0.41 1.98

4.92 4.25 0.67 3.30

5.00 4.50 0.50 2.50

4.58 4.25 033 1.51

4.58 3.18 1.40 6.41

4.58 4.17 0.41 1.88

4.80 3.90 0.90 4.30

4.75 4.58 0.17 0.81

4.83 4.17 0.66 3.19

4.83 3.83 1.00 4.83

4.83 3.92 0.91 4.40

4.83 . 3.92 0.91 4.40

4.75 3.67 1.08 5.13
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Questions by Function

115. The teachers and students have access
to consultants and to the most recent
advances within each area.

116. Administrators are involved in some
type of professional development
program.

117. The administration supports careers

enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

, 120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program.

123. The program's staff members provide

parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent two-way communication
between parents and the gifted and
talented program's staff.

Desired Actual
Need
Index

Priority
Need Index

4.83 3.42 1.41 6.81

4.75 3.80 0.95 4.51

4.75 3.83 0.92 4.37

4.92 4.00 0.92 4.53

4.83 3.92 0.91 4.40

4.67 3.75 0.92 4.30

4.77 4.07 0.70 3.36

4.83 4.17 0.66 3.19

4.83 4.25 0.58 2.80

4.67 4.00 0.67 3.13

4.75 4.25 0.50 2.38
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Questions by Function

125. Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's
guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career
possibilities is an important'part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

OIM115.

Desired Actual
Need
Index

Priority,

Need Index

4.67 3.75 0.92 4.30

4.67 3.73 0.94 4.39

4.83 4.58 0.25 1.21

4.91 3.33 1.58 7.76

4.83 4.33 0.50 2.41

4.83 4.09 0.74 3.57

4.67 4.27 0.40 1.87

4.85 2.93 1.92 9.32

5.00 1.08 3.92 19.60

5.00 1.73 3.27 16.35

4.50 3.00 1.50 6.75

4.58 1.89 2.69 12.32

4.92 3.67 1.25 6.15
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Questions by Function Desired Actual

137. The library personnel keep the building
staff up-to-date regarding available
materials.

138. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

4.83 3.58

4.92 3.67

4.92 3.50

4.92 3.92

4.92 3.25

XII. LEADERSHIP BY PRINCIPAL 4.76 4.15

142. The principals at the Center and at
Handley believe that all students can
learn.

143. The principals have a clear understanding
of the program's goals and are able to
clearly articulate them.

144. The principals are thu instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148, The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.

4.92 4.83

4.92 4.83

4.75 4.75

4.75 3.17

4.50 3.83

4.67 4.17

4.58 3.56

4.83 3.83

Need
Index

Priority
Need Index

1.25 6.04

1.25 6.15

1.42 6.99

1.00 4.92

1.67 8.22

0.61 2.91

0.09 0.44

0.09 0.44

0.50 2.38

1.58 7.51

0.67 3.02

0.50 2.34

1.02 4.67

1.00 4.83
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Questions by Function

150. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super-
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

%III. COMMUNICATIONS/PUBLIC RELATIONS

155. The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration provides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

.

Desired Actual
Need
Index

Priority
Need Index

4.75 4.08 0.67 3.18

4.67 3.83 0.84 3.92

4.75 4.42 0.33 1.57

4.92 4.67 0.25 1.23

4.83 4.42 0.41 1.98

4.90 4.37 0.53 2.62

4.83 4.25 0.58 2.80

4.83 3.83 1.00 4.83

4.83 4.50 0.33 1.59

4.92 4.67 0.25 1.23

4.92 4.17 0.75 3.69
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Questions by Function

160. The principals provide the community
with information about the effectiveness
of the program.

.161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.

Need Priority
Desired Actual Index Need Index

4.83

4.92

5.00

5.00

4.92

3.83 1.00 4.83

4.83 0.09 0.44

4.42 0.58 2.90

4.58 0.42 2.10

4.58 0.34 1.67



APPENDIX G

ELEMENTARY PARENTS (EP): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEX-SPRING, 1987.

FUNCTION Rank Desired Actual
Need
Index

Priority
Need Index

Auxiliary Support and Staff 1 4.67 3.76 0.91 4.24

Identification of Gifted/Talented Students 2 4.55 3.63 0.92 4.20

General Administration 3.5 4.63 3.85 0.78 3.63

Parental Involvement and Commit2ent 3.5 4.79 4.03 0.76 3.63

Personal Development of the Student 5 4.74 4.13 0.61 2.88

Communications/Public Relations 6 4.78 4.21 0.57 2.73

Educational Programs--Elementary 7 4.72 4.25 0.47 2.20

Classroom Management 8 4.86 4.44 0.42 2.05

Culturally Deprived Students 9 4.63 4.22 0.41 1.88

Leadership by Principal 10 4.79 4.41 0.38 1.81
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APPENDIX II

ELEMENTARY PARENTS (EP)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function Desired Actual
Need
Index

Priority
Need Index

I. GENERAL ADMINISTRATION 4.63 3.85 0.78 3.68

1. Planning is a continuous process
in the gifted and talented program.

4.85 4.10 0.75 3.64

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

4.62 3.11 1.51 6.98

3. Research findings are used In planning
and improving educational programs.

4.43 3.71 0.72 3.19

4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

4.48 3.86 0.62 . 2.78

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

4.63 3.68 0.95 4.40

6. Test results, grade reports, atten-
dance records and other methods are
used to spot potential problems.

4.61 4.09 0.52 2.40

7. Students are well served by a gifted
and talented program situated in one
location.

4.52 4.33 0.19 0.86

8. The buildings provide a safe
environment for staff and students.

4.86 3.96 0.90 4.37

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

4.60 3.82 0.78 3.59

10. The major goals of the gifted and

talented program are set with respect
to the students' needs.

4.72 3.83 0.89 4.20
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Questions by Function
Need Priority

Desired Actual Index Need Index

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the
students' lives as is possible.

14. The identification process includes
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

4.55 3.63 0.92 4.20

4.77 4.36 0.41 1.96

4.74 3.74 1.00 4.74

4.60 3.72 0.88 4.05

4.57 3.76 0.81 3.70

4.12 3.80 0.32 1.32

4.71 2.98 1.73 8.15

4.52 3.46 1.05 4.79

4.40 3.23 1.17 5.15
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APPENDIX H

Questions by Function

III. CULTURALLY DEPRIVED STUDENTS

19. Female students are offered chances to
consider careers in math and science
fields.

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

21. Female and minority students are provided
with positive role models in many varying
careers.

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

23. Math and science teachers encourage

attendance and participation by female
students in their classes.

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female p;-espectives as well as to
majority perspectives.

=1," AMEMERNI,

IV. EDUCATIONAL PROGRMS - SECONDARY

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

26. Learning goals and objectives ate
clearly defined.

27. Secondary students benefit from spending
a half day with their same age peers.

28. The public is satisfied with achievement
at the Center for the Arts and Sciences.

Desired Actual
Need
Index

Priority
Need Index

4.63 4.22 0.41 1.88

4.69 4.37 0.32 1.50

4.58 4.07 0.51 2.34

4.52 3.81 0.71 3.21

4.71 4.37 0.34 1.60

4.71 4.53 0.18 0.85

4.56 4.18 0.38 1.73

* .111. .

- _

* = "--" indicates that the function or question was not asked of this particular
respondent group.
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Questions by Function
Need Priority

Desired Actual Index Need Index

29. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
.programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a subtopic for in
depth, independent study.
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Questions by Function
Need Priority

Desired Actual Index Need Index

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V. EDUCATIONAL PROGRAMS - ELEMENTARY

44. A value system emphasizing academic

achievement is shared by the gifted
and talented staff, students and
parents/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48. Promotion at Handley is based on

achievement rather than time spent
in the classroom.

49. Handley does a good job preparing

students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children have opportunities to write.

52. A special effort is made at Handley to

challenge more able elementary students.

4.72 4.25 0.47 2.20

4.67 4.01 0.66 3.08

4.75 3.98 0.77 3.66

4.90 4.30 0.60 2.94

4.82 4.57. 0.25 1.20

4.68 4.48 0.20 0.94

4.91 4.62 0.29 1.42

4.51 4.44 0.07 0.32

4.85 4.58 0.27 1.31

4.83 4.34 0.49 2.37
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Questions by Function

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

Desired Actual
Need
Index

Priority
Need Index

4.79 4.32 0.47 2.25

4.93 4.52 0.41 2.02

4.78 4.04 0.74 3.54

4.11 3.92 0.19 0.78

4.72 4.28 0.44 2.08

4.78 4.35 0.43 2.06

4.71 4.39 0.32 1.51

4.70 4.30 0.40 1.88

4.49 3.61 0.88 3.95

4.73 3.80 0.93 4.40

4.53 3.94 0.59 2.67

4.85 4.46 0.39 1.89
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Questions by Function

VI. PERSONAL DEVELOPMENT OF THE STUDENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to work with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helpin the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged t', be indepen-
dent thinkers.

74. The gifted and talented program tries

to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program provides students with
exposure to a /ariety of fields of study.

Desired Actual
Need
Index

Priority
Need Index

4.74 4.13 0.61 2.88

4.65 4.08 0.57 2.65

4.85 4.23 0.62 3.01

4.66 4.07 0.59 2.75

4.38 3.57 0.81 3.55

4.58 4.11 0.47 2.15

4.39 3.69 0.70 3.07

4.85 4.57 0.28 1.36

4.88 4.43 0.45 2.20

4.85 4.46 0.39 1.89

4.89 4.38 0.51 2.49

4.91 3.84 1.07 5.25

4.73 4.25 0.48 ;7
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Questions by Function
Need Priority

Desired Actual Index Need Index

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab-
lish and pursue challenging goals.

79. The program fosters the development of
logical and convergent thinking in the
students.

80. The gifted and talented program encour ges
the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

4.76 4.05

4.70 4.11

4.78 4.23

4.80 4.05

4.84 4.03

0.71 3.38

0.59 2.77

0.55 2.63

0.75 3.60

0.81 3.92

VII. CLASSROOM MANAGEMENT 4.86 4.44 0.42 2.05

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
rewards rather than punishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is

provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

4.91 4.52 0.39 1.91

4.86 4.55 0.31 1.51

4.94 4.19 0.75 3.71

4.75 4.37

4.97

0.38 1.81

4.84 0.13

4.80 4.36 0.44

4.78 4.22

0.65

2.11

0.56 2.68



APPENDIX H

Questions by Function
Need Priority

Desired Actual - Index Need Index

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Teachers know which skills are o2
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so stvlent success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations
emphasizes improving instruction and
boosting student achievement.

100. Feedback to students is tied to learning
objectives.

101. To check understanding, teachers ask

clear, open-ended questions and make
sure all students have a good chance
to respond.
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Questions by Function

102. Classroom routines are smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non-
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

108. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

Desired
Need Priority

Actual Index Need Index

IX. STAFF DEVELOPMENT

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

'11. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff development sessions

addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resources.

_ -
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Questions by Function

APPENDIX

115. The teachers and students have access
to consultants and to the most recent
advances within each area.

116. Administrators are involved in some
type of professional development
program.

117. The administration supports careers
enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

Need Priority
Desired Actual Index Need Index

X. PARENTAL INVOLVEMENT AND COMMITMENT

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activitiP, that support
the gifted and talented instructional
program.

123. The program's staff members provide

parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent two-way communication
between parents and the gifted and
talented program's staff.

- _

4.79 4.03 0.76 3.63

4.75

4.83

4.80.

4.73

4.03

4.37

3.95

3.93

0.72

0.46

0.85

0.80

3.42

2.22

4.08

3.78

149

154



APPENDIX 17

Questions by Function

125. Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's

involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's

guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career
possibilities is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new matetAals for the library.

Desired Actual
Need

Index
Priority

Need Index

4.78 4.03 0.75 3.59

4.67 3.80 0.87 4.06

4.90 4.38 0.52 2.55

4.80 3.87 0.93 4.46

4.85 4.16 0.69 3.35

4.82 3.81 1.01 4.87

4.72 3.97 0.75 3.54

4.67 3.76 0.91 4.24

4.73 3.12 1.61 7.62

4.55 3.23 1.32 6.01

4.38 3.59 0.79 3.46

4.46 3.48 0.98 4.37

4.74 4.12 0.62 2.94
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Questions by Function

137. The library personnel keep the building
staff up-to-date regarding available
materials.

138. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

XII. LEADERSHIP BY PRINCIPAL

142. The principals at the Center and at
Handley believe that all students can
learn.

143. The principals have a clear understanding
of thy. program's goals and are able to
clearly articulate them.

144. The principals are the instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant

instructional expertise as well as
management skills.

Desired Actual
Need
Index

Priority
Need Index

4.79 4.12 0.67 3.21

4.80 3.96 0.84 4.03

4.71 4.27 0.44 2.07

4.71 4.06 0.65 3.06

4.80 3.63 1.17 5.62

4.79 4.41 0.38 1.81

4.91 4.76 0.15 0.74

4.93 4.71 0.22 1.08

4.66 4.43 0.23 1.07

4.70 4.07 0.63 2.96

4.76 4.26 0.50 2.38

4.82, 4.45 0.37 1.78

4.85 4.39 0.46 2.23

4.71 4.44 0.27 1.27
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APPENDIX 11

Questions by Function
Need Priority

Desired Actual Index Need Index

150. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super-
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

4.76

4.76

4.80

4.83

4.80

XIII. COMMUNICATIONS/PUBLIC RELATIONS 4.78

155. The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration provides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

4.77

4.72

4.83

4.85

4.76

4.27 0.49 2.33

4.37 0.39 1.86

4.44 0,36 1.73

4.43 0.40 1.93

4.37 0.43 2.06

4.21 0.57 2.73

4.13 0.64 3.05

3.86 0.86 4.06

4.22 0.61 2.95

4.33 0.52 2.52

4.35 0.41 1.95
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APPENDIX H

Questions by Function

160. The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.

Need Priority
Desired Actual Index Need Index

4.66 3.94 0.72 3.36

4.84 4.49 0.35 1.69

4.75 4.36 0.39 1.85

4.89 4.19 0.70 3.42

4.78 4.27 0.51 2.44
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APPENDIX I

SECONDARY PROFESSIONAL STAFF (SPS): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEX-SPRING, 1987.

FUNCTION Rank Desired Actual
Need
Index

Priority
Need Index

Identification of Gifted/Talented Students 1.5 4.80 3.32 1.48 7.09

Parental Involvement and Commitment 1.5 4.83 3.36 1.47 7.09

Staff Development 3 4.80 3.80 1.01 4.84

Educational Programs--Secondary 4 4.69 3.74 0.95 4.46

Communications/Public Relations 5 4.97 4.12 0.85 4.23

Auxiliary Support and Staff 6 4.86 4.02 0.84 4.09

General Administration 7 4.75 3.91 0.84 3.97

Culturally Deprived Students 8 4.86 4.19 0.67 3.25

Personal Development of the Student 9 4.83 4.22 0.61 2.94

Classroom Management 10 1.81 4.22 0.59 2.86

Teacher Values and Approaches 11 4.80 4.21 0.58 2.80

Leadership by Principal 12 4.81 4.27 0.54 2.59



APPENDIX J

SECONDARY PROFESSIONAL STAFF (SPS)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function

I. GENERAL ADMINISTRATION

1. Planning is a continuous process
in the gifted and talented program.

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planD'ng
and improving educational programs.

4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten-
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted
and talented program situated in one
location.

8. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and
talented program are set with respect
to the students' needs.

Desired Actual
Need

Index
Priority
Need Index

4.75 3.91 0.84 3.97

5.00 4.00 1.00 5.00

4.94 4.31 0.63 3.11

4.63 3.13 1.50 6.95

4.44 3.60 0.84 3.73

4.63 3.56 1.07 4.95

4.50 4.20 0.30 - .1.35

4.94 4.19 0.75 3.71

5.00 4.50 0.50 2.50

4.53 3.57 '0.96 4.35

4.88 4.06 0.82 4.00
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Questions by Function Desired

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS 4.80

11. Students are nominated through a variety 5.00
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the
students' lives as is possible.

14. The identification process includes
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/

talented students in culturally dis-
advantaged groups.

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

4.88

4.63

4.88

4.63

4.63

4.94

4.81

Actual
Need
Index

Priority
Need Index

3.32 1.48 7.09

4.53 0.47 2.35

3.60 1.28 6.25

3.58 1.05 4.86

3.27 1.61 7.86

3.33 1.30 6.02

2.00 2.63 12.18

3.00 1.94 9.58

3.27 1.54 7.41
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Questions by Function Desired Actual
Need
Index

Priority
Need Index

III. CULTURALLY DEPRIVED STUDENTS 4.86 4.19 0.67 3.25

19. Female students are offered chances to
consider careers in math and science
fields.

5.00 4.71 0.29 1.45

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

4.88 3.67 1.21 5.90

21. Female and minority students are provided
with positive role models in many varying
careers.

4.75 3.50 1.25 5.94

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stf,reotyped
images.

5.00 4.64 0.36 1.80

23. Math and science teachers encourage
attendance and participation by female
students in their classes. .

4.88 4.73 0.15 0.73

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

4.63 3.87 0.76 3.52

IV. EDUCATIONAL PROGRAMS - SECONDARY 4.69 3.74 0.95 4.46

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

4.81 3.56 1.25 6.01

26. Learning goals and objectives are
clearly defined.

4.63 3.75 0.88 4.07

27. Secondary students benefit from spending
a half day with their same age peers.

4.00 4.27 - 0.27 - 1.08

28. The public is satisfied with achievement
at the Center for the Arts and Sciences.

4.94 3.43 1.51 7.46
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Questions by Function

29. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter-
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, iudependent study.

Desired Actual
Need
Index

Priority
Need Index

4.81 4.20 0.61 2.93

4.88 3.75 1.13 5.51

4.56 3.19 1.37 6.25

4.88 4,50 0.38 1.85

4.88 3.75 1.13 5.51

4.60 2.31 2,29 10.53

4.53 3.21 1.32 5.98

4.67 4.53 0.14 0.65

4.15 2.82 1.33 5.52

4.53 3.46 1.07 4.85

4.93 4.07 0.86 4.24

4.60 3.79 0.81 3.73
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Questions by Function

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V. EDUCATIONAL PROGRAMS - ELEMENTARY

Desired Actual
Need

Index
Priority

Need Index

5.00 4.27 0.73 3.65

4.87 3.91 0.94 4.58

4.93 4.36 0.57 2.81

*
44. A value system emphasizing academic

achievement is shared by the gifted
and talented staff, students and
parents/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48. Promotion at Handley is based on
achievement rather than time spent
in the classroom.

49. Handley does a good job prepariug

students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children cave opportuftities to write.

52. A special effort is made at Handley to
challenge more able elementary students.

- -

* = "--" indicates that the function or question was not asked of this particular
respondent group.
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Questions by Function
Need Priority

Desired Actual Index Need Index

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives nf their lessons, so
that students r.alize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on dvug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.
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APPENDIX J

Need Priority
Desired Actual Index Need Index

VI. PERSONAL DEVELOPMENT OF THE STUDENT 4.83 4.22 0.61 2.94

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to work with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career
Possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen-
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program provides students with
exposure to a variety of fields of study.

4.87 4.00 0.87 4.24

4.87 4.20 0.67 3.26

4.80 4.13 0.67 3.22

4.67 4.07 0.60 2.80

4.87 4.53 0.34 1.66

4.80 4.47 0.33 3.07

4.80 4.40 0.40 1.36

4.93 4.33 0.60 2.20

5.00 4.47 0.53 1.89

4.93 4.53 0.40 2.49

5.00 4.13 0.87 5.25

4.53 4.20 0.33 2.27
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Questions by Fun,..tion

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab-
lish and pursue challenging goals.

79. The program fosters the development of
logical and convergent thinking in the
students.

80. The gifted and talented program encourages
the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

VII. CLASSROOM MANAGEMENT

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
rewards rather than punishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is
provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

Desired Actual
Need
Index

Priority
Need Index

4.87 4.33 0.54 2.63

4.87 4.20 0.67 3.26

4.73 4.20 0.53 2.51

4.73 3.87 0.86 4.07

4.87 3.73 1.14 5.55

4.81 4.22 0.59 2.86

4.67 4.21 0.46 2.15

4.80 4.60 0.20 0.96

4.93 4.14 0.79 3.89

4.57 3.77 0.80 3.66

4.93 4.33 0.60 2.96

4.93 4.36 0.57 2.81

4.87 4.13 0.74 3.60
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Questions by Function

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Teachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations
emphasizes improving instruction and
boosting student achievement.

16,. Feedback to students is tied to learning
objectives.

101. To check understanding, teachers ask

clear, open-ended questions and make
sure all students have a good chance
to respond.

Desired Actual
Need
Index

Priority
Need Index

4.80 4.21 0.58 2.80

4.60 4,07 0.53 2.44

4.47 4.07 0.40 1.79

4.93 4.00 0.93 4.58

5.00 4.87 0.11 0.65

5.00 4.67 0.33 1.65

5.00 4.30 0.50 2.50

4.87 4.57 0.30 1.46

4.93 4.33 0.60 2.96

4.79 4.21 0.58 2.78

4.71 4.00 0.71 3.34

4.86 4.07 0.79 3.84

4.71 4.14 0.57 2.68

4.73 4.20 0.53 2.51
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Questions by Function

102. Classroom routines are smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non-
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

108. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff Development sessions
addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resources.

Desired Actual
Need
Index

Priority
Need Index

4.73 3.93 0.80 3.78

4.93 4.33 0.60 2.96

4.86 4.36 0.50 2.43

4.93 4.14 0.79 3.89

4.87 4.33 0.54 2.63

4.40 3.60 0.80 3.52

4.60 3.86 0.74 3.40

4.80 3.80 1.00 4.84

4.73 4.07 0.66 3.12

4.87 4.14 0.73 3.56

4.87 3.67 1.20 5.84

4.,80 4.00 0.80 3.84

4.87 3.47 1.40 6.82

4.87 3.93 0.94 4.58
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Questions by Function

115. The teachers and students have access
to consultants and to the most recent
advances within each area.

116. Administrators are involved in some
type of professional development
program.

117. The administration sr., orts careers
enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activities that support
the gifted aLid talented instructional
program.

123. The program's staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent two-way communication

between parents and the gifted and
talented program's staff.

Desired Actual
Need
Index

Priority
Need Index

4.87 4.00 0.87 4.24

4.73 4.17 0.56 2.65

4.80 3.87 0.93 4.46

4.73 3.73 1.00 4.73

4.71 3.G4 1.07 5.04

4.80 2.86 1.94 9.31

4.83 3.36 1.47 7.09

4.80 3.20 1.60 7.68

4.87 3.64 1.23 5.99

4.47 2.92 1.55 6.93

4.87 3.64 1.23 . 5.99
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Questions by Function

125. Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. rarents who supported their children's
involvement in the Center at the junio-
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

Need Priority
Desired Actual Index Need Index

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's

guidance program helps students acnuire
an understand-Ing of vocational trends.

134. Helping the student to explore career
possibilities is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course won'- and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

4.80 3.17 1.63 7.82

4.80 2.92 1.88 9.02

5.00 3.67 1.33 6.65

5.00 3.25 1.75 8.75

4.80 3.93 0.87 4.18

4.80 3.15 1.65 7.92

4.87 3.43 1.44 7.01

4.86 4.02 0.84 4.09

4.87 4.00 0.87 4.24

4.60 3.15 1.45 6.67

4.87 3.80 1.07 5.21

4.80 3.15 1.65 7.92

4.93 4.60 0.33 1.63

1661
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Questions by Function

137. The library personnel keep the building
staff up-to-date regarding available
materials.

136. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

XII. LEADERSHIP BY PRINCIPAL

142. The principals at the Center and at
Handley believe that all students can
learn.

143. The principals have a clear understanding
of the program's goals and are able to
clearly articulate them.

144. The principals are the instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.

Desired Actual
Need
Index

Priority
Need Index

4.87 4.87 0.00 0.00

4.93 4.36 0.57 2.81

4.87 4.33 0.54 2.63

4.93 4.20 0.73 3.60

4.93 3.73 1.20 5.92

4.81 4.27 0.54 2.59

5.00 4.86 0.14 0.70

4.93 4.60 0.33 1.63

4.60 4.33 0.27 1.24

4.60 3.87 0.73 3.36

4.67 4.33 0.34 1.59

4.87 4.40 0.47 2.29

4.60 4.00 0.60 2.76

4.93 4.00 0.93 4.58
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Questions by Function

150. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super -

vi5ion and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

XIIT- COMMUNICATIONS/PUBLIC RELATIONS

155. The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration provides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158.. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

Desired Actual
Need

Index
Priority

Need Index

4.93 4.33 0.60 2.96

4.73 4.07 0.66 3.12

4.73 4.47 0.26 1.23

5.00 4.13 0.87 4.35

4.93 4.14 0.79 3.89

4.97 4.12 0.85 4.23

5.00 4.13 0.87 4.35

5.00 3,,93 1.07 5.35

5.00 4.29 0.71 3.55

4.93 4.21 0.72 3.55

5.00 4.20 0.80 4.00
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Questions by Function

160. The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.

Desired Actual
Need
Index

Priority
Need Index

5.00 4.00 1.00 5.00

5.00 4.00 1.0C 5.00

4.93 4.13 0.80 3.94

4.93 4.13 0.80 3.94

4.93 4.20 0.73 3.60
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SECONDARY PARENTS (SP): AVERAGE "DESIRED" AND "ACTUAL" RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED
INDEXH-SPRING, 1987.

FUNCTION Rank Desired Actual
Need
Index

Priority
Need Index

Leadership by Principal . 1 4.17 2.16 2.01 8.37

Parental Involvement and Commitment 2 4.67 3.46 1.21 5.65

Auxiliary Support and Staff 3 4.67 3.53 1.15 5.36

Communications/Public Relations 4 4.38 3.22 1.17 5.12

Identification of Gifted/Talented Students 5 4.41 3.51 0.90 3.97

General Administration 6 4.61 3.75 0.86 3.95

Educational Programs--Secondary 7 4.59 3.77 0.81 3.72

Personal Development of the Student 8 4.74 4.07 0.67 3.19

Classroom Management 9 4.71 4.04 0.67 3.15

Culturally Deprived Students 10 4.60 4.09 0.51 2.34
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SECONDARY PARENTS (SP)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function
Need Priority

Desired Actual Index Need Index

I. GENERAL ADMINISTRATION 4.61 3.75 0.86 3.95

1. Planning is a continuous process
in the gifted and talented program.

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

3. Research findings are used in planning
and improving educational programs.

4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten-
dance records and other methods are
used to spot potential problems.

7. Scudents are well served by a gifted
and talented program situated in one
location.

8. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. Tha major goals of the gifted and
talented program are set with respect
to the students' needs.

AINIIIMMOMMIW

4.87 4.00 0.87 4.24

4.60 3.51 1.09 5.01

4.53 3.62 0.91 4.12

4.42 3.44 0.98 4.33

4.44 3.51

4.54 3.75

4.47

0.93 4.13

0,79 3.59

4.22 0.25 1.12

4.84 4.22 0.62 3.00

4.60 3.53 1..07 4.92

4.74 3.68 1.06 5.02
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Questions by Function Desired Actual
Need
Index

Priority
Need Index

II. IDENTIFICATION OF GIFTED/TAYANTED STUDENTS 4.41 3.51 0.90 3.97

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

4.71 3.98 0.73 3.44

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

4.65 3.61 1.04 4.84

13. Identification occurs as early in the
students' lives as is possible.

4.42 3.52 0.90 3.98

14. The identification process includes
measures of student motivation,
interests, and maturity.

4.55 3.52 1.03 4.69

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

3.87 3.79 0.08 0.31

16. All the teachers in the district partic-
ipate in inservices on how to idettify
gifted/talented students.

4.40 3.16 1.24 5.46

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

4.39 3.35 1.04 4.57

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

4.31 3.18 1.13 4.87
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Questions by Function Desired Actual
Need
Index

Priurity
Need Index

III. CULTURALLY DEPRIVED STUDENTS 4.60 4.09 0.51 2.34

19. Female students are offered chances to
consider caeers in mat: and science
fields.

4.66 4.38 0.28 1.30

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.'

4.57 3.60 0.97 4.43

21. Female and minority students are provided
with positive role models in many varying
careers.

4.54 3.81 0.73 3.31

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

4.58 4.11 0.47 2.15

23. Math and science teachers encourage

attendance and participation by female
students in their classes.

4.68 4.38 0.30 1.40

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

4.56 4.26 0.30 1.37

IV. EDUCATIONAL PROGRAMS - SECONDARY 4.59 3.77 0.81 3.72

25. A value system emphasizing achievement
is shared by the gifted and talentA
staff, students, and parents/community.

4.63 3.97 0.66 3.06

26. Learning goals and objectives are
clearly defined.

4.65 3.82 0.83 3.86

27. Secondary students benefit 'rom spending
a half day with their same age peers.

4.25 4.09 0.16 0.68

28. The public is satisfied with achievement

at the Center for the Arts and Sciences.
4.60 3.75 0.81 .3.73

r
173

178



APPENDIX L

Questions by Function

29. The courses of instruction are modified
frequently to keep them current.

30. The course work ilimstrates the inter-
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"

experience.

33. Special attention is focused on building
good continuity across grade levels and

programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Stildents attend the Center to take
courses in subjects at a more advanced
level than is offered at their home

school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate

level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

Desired Actual

Need
Index

Priority

Need Index

4.59 3.82 0.77 3.53

4.52 3.69 0.83 3.75

4.51 3.43 1.08 4.87

4.66 4.41 0.25 1.17

4.70 3.76 0.94 4.42

4.60 2.59 2.01 9.25

4.53 3.24 1.29 5.84

4.72 4.33 0.39 1.84

4.16 3.02 1.14 4.74

4.74 3.63 1.11 5.26

4.71 4.00 0.71 3.34

4.49 3.89 0.60 2.69
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Need Priority
Questions by Function Desired Actual Index Need Index

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V. EDUCATIONAL PROGRAMS ELEMENTARY

=11111.

4.71 4.09 0.62 2.92

4.73 3.97 0.76 3.59

4.63 4.18 0.45 2.08

- *

44. A value system emphasizing academic

achievement is shared by the gifted
and talented staff, students and
parents/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and cttainable.

47. Students are challenged at the elemen-
tary level by attendog Handley.

48. Promotion at Handley is based on

achievement rather than time spent
in the classroom.

49.' Handley does a good job preparing

students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children have opportunities to write.

52. A special effort is made at Handley to
challenge more able elementary students.

_ -

* = "- ' indicates that the function or question was not asked of this particular
respondent group.
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Questions by Function
Need Priority

Desired Actual Index Need Index

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn,

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59: Many of 'he courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who cesh to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sax education).

62. Information on drug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

41.11
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Need Priority
Questions by Function Desired Actual Index Need Index

VI. PERSONAL DEVELOPMENT OF THE STUDENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to work with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components ns do academic courses.

)0. Helping the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen-
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program provides students with
exposure to a variety of fields of study.

4.74 4.07 0.67 3.19

4.67 3.97 0.70 3.27

4.69 4.09 0.60 2.81

4.62 4.15 0.47 2.17

4.70 3.92 0.78 3.67

4.73 4.07 0.66 3.12

4.69 3.84 0,63 3.99

4.85 4.37 0.48 2.33

4.85 4.34 0.51 2.47

4.83 4.31 0.52 2.51

4.76 4,17 0.61 2.92

4.77 3.75 1.02 4.87

4.77 3.97 0.80 3.82
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Questions by Function

111.0..w

Need Priority
Desired Actual Index Need Index

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab-
lish and pursue challenging goals.

79. The program fosters the development of
logical and convergent thinking in the
students.

80. The gifted and talented program encourages

the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

VII. CLASSROOM MANAGEMENT

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
tewards rather than puLishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is

provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

4.82 4.11 0.71 3.42

4.74 4.08 0.66 3.13

4.65 4.03 0.62 2.88

4.69 4.03

4.73 3.90

4.71

4.75

4.69

4.74

4.60

4.86

4.71

4.64

0.61 2.86

0.83 3.93

4.04 0.67 3.15

3.98 0.77 3.66

4.06 0.63 2.95

3.91 0.83 3.93

3.76 0.84 3.86

4.36 0.50 2.43

4.26 0.45 2.12

3.98 0.66 3.06
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Questions by Function
Need Priority

Desired Actual Index Need Index

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to nromote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. TeacherS know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations
emphasizes improving instruction and
boosting student achievem4nt.

100. Feedback to students is tied to learning
objectives.

101. To check understanding, teachers ask
clear, open-ended questions and make
sure all students have a good chance
to respond.



APPENDIX L

Questions by Function
Need Priority

Desired Actual Index Need Index

10^ Classroom routines are smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent or non
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

10C. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

IX. STAFF DEVELOPMENT

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tocls or information.

113. Content in staff development sessions

addresses instructional issues and
priorities.

114. Staff development and training are
sul)ported wii:h time and other necessary
resources,

_
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Questions by Function
Need Priority

Desired Actual Index Need Index

115. The teachers and students have access
to consuAt<ots and to the most recent
advances within each area.

116. Administrators are involved in some
type of professional development
program.

117. The administration supports careers
e:hancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberati^n of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT

. 121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program.

123. The program's staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent twoway communication
::etween parents and the gifted and
talented program's staff.

1.21 5.65

4.70 3.42 1.28 6.02

4.59 3.72

4.57 3.21

4.60

0.87 3.99

1.36 6.22

3.18 1.42 6.53
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Questions by Fu7rtion
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APPENDIX L

125. Parents are aware of their respousibil-
its for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's

guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career
possib2'...cies is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

1111741411

Desired Actual
Need

Index
Priority

Need Index

4.70 3.34 1.36 6.39

4.69 3.55 1.14 5.35

4.84 .4.08 0.76 3.68

4.69 3.60 1.09 5.11

4.70 3.44 1.26 5.92

4.77 3.38 1.39 6.63

4.55 3.17 1.38 6.28

4.67 3.53 1.14 5.36

4.67 3.32 1.45 6.85

4.74 3.31 1.43 6.78

4.71 3.39 1.32 6.22

4.69 3.42 1.27 5.96

4.70 4.04 0.66 3.10
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APPENDIX L

137. The library personnel keep the building
staff up-to-date regarding available
materials.

138. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

XII. LEADERSHIP BY PRINCIPAL

Desired Actual
Need
Index

4.71 4.00 0.71

4.77 3.86 0.51

4.67 4.14 0.53

4.71 3.9u 0.81

4.27 1.89 2.38

142. The principals at the Canter and at
Handley believe that all students can
barn.

143. The principals have a clear understanding
of the program's goals and are able to
clearly articulate them.

144. The principals are the instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully morn or new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.

Priority
Need Index

3.34

4.34

2.48

3.82

10.16

4.17 2.16 2.01

4.24 3.34 0.90

4.47 3.19 1.28

4.10 2.91 1.19

4.00 1.53 2.47

4.14 1.79 2.35

4.26 2.19 2.07

4.04 1.69 2.35

4.01 1.53 2.48

8.37

3.82

5.72

4.88

9.88

9.73

8.82

9.49

9.94
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Questions by Function

150. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, staff dev"lop-
ment, program evaluation and revision, .

and support system such as counseling.

151. The principals use principles of super-
visiLn and feedback to communicate with
teachers regarding their instructional
methods in gifted /talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

XIII. COMMUNICATIONS/PUBLIC RELATIONS

155. The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration provides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to arents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

Desired Actual
Need

Index
Priority

Need Index

4.14 2.06 2.08 8.61

4.09 1.67 2.42 9.90

1.13 1.81 2.32 9.58

4.30 2.50 1.80 7.74

4.27 1.89 2.38 10.16

4.38 3.22 1.17 5.12

4.46 3.37 1.09 4.86

4.13 2.70 1.43 5.91

4.23 3.21 1.02 4.31

4.49 3.63 0.86 3.86

4.31 3.09 1.22 5.26
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Questions by Function

160, The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link betwom the Board, the parents,
and the community concerning the program.

Desired Actual
Need
Index

Priority
Need Index

4.36 2.93 1.43 6.23

4.50 3.51 0.99 4.45

4.41 3.46 0.95 4.19

4.61 3.50 1.11 . 5.12

4.34 2.77 1.57 6.81
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SECONDARY STUDENTS (SS): AVERAGE "DESIRED" AND "ACTUAL' RESPONSES
TO THE GIFTED AND TALENTED NEEDS ASSESSMENT RANKED ACCORDING

TO FUNCTION FROM HMEST TO LOWEST PRIORITY NEED
INDEXSPRING, 1987.

FUNCTION Rank Desired Actual
Need,
Index

Priority
Need Index

Identification of Gifted/Talented Students 1 4.25 3.42 0.83 3.52

Educational Programs--Secondary 2 4.45 3.71 0.74 3.31

Auxiliary Support and Staff 3 4.55 3.84 0.71 3.25

Classroom Management 4 4.42 3.69 0.73 3.23

Teacher Values and Approaches 5 4.50 3.86 0.64 2.88

Personal Development of the Student 6 4.57 3.98 0.59 2.71

Culturally Deprived Students 7 4.47 3.97 0.51 2.27
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SECONDARY STUDENTS (SS)
AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESPONSES TO THE GIFTED AND TALENTED

NEEDS ASSESSMENT BY FUNCTION AND QUESTION
SPRING, 1987.

Questions by Function
Need Priority

Desired Actual Index Need Index

I. GENERAL ADMINISTRATION *

1. Planting is a continuous process
in the gifted and talented prograx'

2. The program's budget allows for
alloc;:ion of resources to achieve
high priority objectives.

3. Research findings are used in planning
and improving educational programs.

.4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

6. Test results, grade reports, atten
dance records and other methods are
used to spot potential problems.

7. Students are well served by a giftea
and talented program situated in one
location.

S. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own te-"liag methods and
check student progr'

10. The major goals of the gifted and

talented program are set with respect
to the students' needs.

!...0

"--" indicates that the function or question was not asked of this particular
respondent group.
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Questions by Function

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the
students' lives as is possible.

14. The identification process includes
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

Desired Actual
Need
Index

Priority
Need Index

4.25 3.42 0.83 3.52

4.35 3.89 0.46 2.00

4.37 3.46 0.9I 3.98

4.20 3.34 0.86 3.61

4.35 3.58 0.77 3.35

3.76 3.15 0.61 2.29

4.33 3.32 1.01 4.37

4.49 3.57 0.92 4.13

4.14 3.05 1.09 4.51
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Questions by Function

III. CULTURALLY DEPRIVED STUDENTS

19. Female students are offered chances to
consider careers in math and science
fields.

20. Students are counseled toward all careers
in which they have an interest, regard-
less of how disproportionate in minority
representatives a career might be.

21. Female and minority students are provided
with positive role models in many varying
careers.

22. Teachers treat minority and female stu-
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

23. Math and science te,chers encourage
attendance and participation by female
students in their classes.

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

IV. EDUCATIONAL.PROGRAMS - SECONDARY

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

26. Learning goals and objectives are
clearly defined.

27. Secondary students benefit from spending
a half day with their same age peers.

28. The public is satisfied with achievement
at the Center for the Arts and Sciences.

Desired Actual
Need
Index

Priority
Need Index

4.47 3.97 0.51 2.27

4.54 4.21 0.33 1.50

4.46 3.66 0.80 3.57

4.39 3.80 0.59 2.59

4.54 3.88 0.66 3.00

4.48 4.18 0.30 1.34

4.43 4.06 0.37 1.64

4.45 3.71 0.74 3.31

4.51 3.66 0.85 3.83

4.67 3.77 0.90 4.20

4.08 3.76 0.32 1.31

4.70 3.70 1.00 4.70
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Questions by Function

29. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter-
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

Desired Actual
Need
Index

Priority
Need Index

4.54 3.85 0.69 3.13

4.19 3.58 0.61 2.56

4.35 3.23 1.12 4.87

4.70 4.20 0.50 2.35

4.38 3.63 0.75 3.29

4.29 2.84 1.45 6.22

4.23 3.41 0.82 3.47

4.76 4.53 0.23 1.09

4.43 3.12 1.31 5.80

4.28 3.26 1.02 4.37

4.58 3.87 0.71 3.25

4.32 3.50 0.82 3.54
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Questions by Function
Need Priority

Desired Actual Index Need Index

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curriculum.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

4.60 4.23 0.37 1.70

4.41 4.04 0.37 1.63

4.56 4,27 0.29 1.32

V. EDUCATIONAL PROGRAMS - ELEMENTARY

44. A value system emphasizing academic
achievement is shared by the gifted
and talented staff, students and
parents/community.

45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged at the elemen-
tary level by attending Handley.

48. Promotion at Handley is based on
achievement rather than time spent
in the classroom.

49. Handley does a good job preparing
students for their next level of
education.

50. Elementary homework is regularly
assigned'and checked.

51. Children have opportunities to write.

52. A special effort is made at Iandley to
challenge more able elementary students.
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Questions by Function
Need Priority

Desired Actual Index Need Index

53. Elementary courses of instruction are
modified frequently enough to keep tbem
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley
is offered at the appropriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate 'ace than
in the regular classroom for academi-
cally talented students.

- _

- _
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Questions by Function

VI. PERSONAL DEVELOPMENT OF THE STUDENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

67. Students have opportunities to work with
other students of similar and dissimilar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72.Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen-
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program provides students with
exposure to a variety of fields of study.

Desired Actual
Need
Index

Priority
Need Index

4.57 3.98 0.59 2.71

4.48 3.79 0.69 3.09

4.49 3.92 0.57 2.56

4.51 3.96 0.55 2.48

4.58 3.78 0.80 3.66

4.56 4.14 0.42 1.92

4.64 3.82 0.82 3.80

4.49 4.24 0.25 1.12

4.68 4.25 0.43 2.01

4.70 4.27 0.43 2.02

4.67 4.10 0.57 2.66

4.55 3.57 0.98 4.46

4.56 3.87 0.69 3.15
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Questions by Function

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs.

78. The program encourages students to estab-
lish and `pursue challenging goals.

79. The program fosters the development of
logical and con,:ergent thinking in the
students.

80. The gifted and talented program encourages
the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self-
directed) study skills and academic
self-discipline in the students.

VII. CLASSROOM MANAGEMENT

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
rewards rather than punishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is

provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

Desired Actual
Need
Index

PrIority
Need Index

4.69 4.10 0.59 2.77

4.68 4.10 0.58 2.71

4.48 3.89 0.59 2.64

4.47 3.92 0.55 2.46

4.49 4.34 0.55 2.47

4.42 3.69 0.73 3.23

4.23 3.64 0.59 2.50

4.33 3.87 0.46 1.99

4.49 3.63 0.86 3.86

4.08 3.07 1.01 4.12

4.67 4.02 0.65 3.04

4.63 3.90 0.73 3.38

4.54 3.73 0.81 3.68
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Questions by Function

VIII. TEACHER VALUES AND APPROACHES

89. Program teachers focus student attention
ou lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Teachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations
emphasizes improving instruction and
boosting student achievement.

100. Feedback to students is.tied to learning
objectives.

101. To check understanding, teachers ask
clear, open-ended questions and make
sure all students have a good chance
to respond.

Desired Actual
Need
Index

Priority
Need Index

4.50 3.86 0.64 2.88

4.38 3.79 0.59 2.58

4.31 3.73 0.58 2.50

4.72 3.88 0.84 3.96

4.72 4.27 0.45 2.12

4.64 4.20 0.44 2.04

4.66 4.05 0.51

4.51 3.84 0.67 3.02

4.60 3.87 0.73 3.36

4.54 3.87 0.67 3.04

4.46 3.73 0.73 3.26

4.42 3.86 0.56 2.48

4.46 3.85 0.61 2.72

4.59 3.84 0.75 3.44
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Questions by Function

102. Classroom routines are smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non-
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

108. Teacher function more like facilitators
than directors in their approaches to
the students' course work.

IX. STAFF DEVELOPMENT

Desired Actual
Need
Index

Priority
Need Index

4.54 3.62 0.92 4.18

4.40 3.89 0.51 2.24

4.10 3.71 0.39 1.60

4.53 4.22 0.31 1.40

4.72 3.73 0.99 4.67

4.54 3.60 0.94 4.27

4.21 3.71 0.50 2.11

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff development sessions

addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resources.
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Questions by Function
Need Priority

Desired Actual Index Need Index

115. The teachers and students have access
to consultants and to the most recent
advances within each area

116. Administrators are involved in some
type of professional development
program.

117. The administration supports careers
enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

X. PARENTAL INVOLVEMENT AND COMMITMENT

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program.

123. The program's staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent twoway communication
between parents and the gifted and
talented program's staff.
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Questions by Function
Need Priority

Desired Actual Index Need Index

125. Parents are aware of their responsibil-
ities for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

XI. AUXILIARY SUPPORT AND STAFF

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's

guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career
possibilities is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

4.55 3.84 0.71 3.25

4.60 3.74 0.86 3.96

4.43 3.55 0.88 3.90

4.57 3.84 0.73 3.34

4.50 3.74 0.76 3.42

4.49 3.92 0.57 2.56
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Questions by Function

137. The library personnel keep the building
staff up-to-date regarding available
materials.

138. Matrxials found in the library are
appropriate to the students served.

139. Audio "visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

Dt.sired Actual
Need
Index

Priority
Need Index

4.58 3.99 0.59 2.70

4.64 4.04 0.60 2.78

4.54 4.13 0.41 1.86

4.51 3.57 0.94 4.24

4.67 3.88 0.79 3.69

XII. LEADERSHIP BY PRINCIPAL

142. The principals at the Center and at
Handley beliLve that all students can
learn.

143. The principals have a clear understanding

of the program's go..,s and are able to
clearly ard;iculate them.

144. The principals are the instructional
leaders,

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.
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Questions by Function
Need Priority

Desired Actual Index Need Index

130. The principals actively encourage com-
prehensive programs including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counseling.

151. The principals use principles of super-
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and explpration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

- -

XIII. COMMUNICATIONS/PUBLIC RELATIONS

155. The gifted and talented program conducts
business in a Banner that inspires public
confidence.

156. The program administration provides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.
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Questions by Function
Need Priority

Desired Actual Index Need Index

160, The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.
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TABLE 0.1. SIICARY CIF HIGH PRI(10T7 NEEDS AS 111)ICATED BY HIGII REMY MED IN=
mums Al worms FcR TeK =AL AND EM HESPOECEIC GROUP.

Faunal Total

(T)

Elementary

Prof Staff

(EPS)

Elementary

Parents

(EP)

Secondary

Prof Staff

(SPS)

Secondary

Parents

(SP)

Secondary

Students

(SS)

Identification of Gifted/Talented Students Fq Fq Fq Fq F Fq

Auxiliary Support and Staff Fq Fq Fq q Fq Fq

Parental Involvement and Commitment Fq Fq Fq Fq Fq *

Staff Development Fq Fq * Fq * *

Leadership by Principal Fq q Fq *

Educational ProgramsSecondary q
* Fq q Fq

General Ariministration q Fq Fq

Cconunications/Public Relations

Personal Development of the Student

q q

q

q

Fq

Fq Fq

Teacher Values and Approaches q q * q * Fq

Classroom Nanagement

Culturally Deprived Students

q

q

q

q

Fq

Educational Prograns--Elementary
q q *

F = functions identified as one of top five function areas.

q = functions for adch high need questions were identified.

* = no questions asked of this group in this particular function.
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HIGH PRIORITY NEED INDEX FUNCTIONS AND QUESTIONS*
FOR INDIVIDUAL GROUPS POLLED AND TOTAL

SPRING, 1987.

Questions by Function
High Priority Need Index Values

T** EPS EP SPS SP SS

I. GENERAL ADMINISTRATION 3.60 3.63 * * *

1. Planning is a continuous process
in the gifted and talented program.

3.64

2. The program's budget allows for
allocation of resources to achieve
high priority objectives.

6.14 9.45 6.98

3. Research findings are used in planning
and improving educational programs.

4.59 6.95

4. Instructional program evaluation is
accomplished by comparing actual
results with the goals and objectives
of the program.

5. Program improvement efforts are
periodically reviewed; progress is
noted and the improvement focus is
renewed and redirected.

4.40

6. Test results, grade reports, atten
dance records and other methods are
used to spot potential problems.

7. Students are well served by a gifted
and talented program situated in one
location.

*High priority need index functions were defined as the top
particular group. High priority need index questions were
priority need index values for a particular group. Values
high need index functions and questions.

**Groups Polled: T = Total of all five groups combined
given to each group in the averag

EPS = Elementary Professional Staff
EP = Elementary Parents
SPS = Secondary Professional Staff
SP = Secondary Parents
SS = Secondary Students

five functions for the
defined as the highest 25%
are thus shown only for

with equal weighting
ing process.

***Questions in this function were not asked of this particular group.
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Questions by Function

8. The school buildings provide a safe
environment for staff and students.

9. Assessment results are used by teachers
for instructional diagnosis and to
evaluate their own teaching methods and
check student progress.

10. The major goals of the gifted and
talented program are set with respect
to the students' needs.

II. IDENTIFICATION OF GIFTED/TALENTED STUDENTS

11. Students are nominated through a variety
of sources including parent, teacher,
administrator, and test score referrals.

12. The identification of gifted and talented
students is an ongoing process, not an
annual event.

13. Identification occurs as early in the
students' lives as is possible.

14. The identification process includes
measures of student motivation,
interests, and maturity.

15. Emphasis is given to identifying gifted/
talented students in culturally dis-
advantaged groups.

16. All the teachers in the district partic-
ipate in inservices on how to identify
gifted/talented students.

17. The currently used method of identifying
gifted and talented students adequately
identifies those students who would most
benefit from participation in the gifted
and talented program.

18. The currently used method of identifying
gifted/talented students adequately
screens out those students who should
not participate in the gifted and
talented program.

High Priority Need Index Values

T** EPS EP SPS SP SS

4.37

4.20

5.33 8.25 4.20 7.09 3.97 3.52

5.26 6.65 4.74 6.25 3;98

6.40 4.05

5.11 6.17 3.70 7.86

10.18 6.02

8.67 13.87 8.15 12.18 4.37

6.33 9.05 4.79 9.58 4.13

6.19 9.45 5.15 7.41 4.51
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Questions by Function
Hil_Friority Need Index Values

T** EPS EP SPS SP SS

III. CULTURALLY DEPRIVED STUDENTS

19. Female students are offered chances to
consider careers in math and science
fields.

20. Students are counseled toward all careers
in which they have an interest, regard
less of how disproportionate in minority
representatives a career might be.

21. Female and minority students are provided
with positive role models in many varying
careers.

22. Teachers treat minority and female stu
dents with regard to their aptitudes and
abilities, not with regard to stereotyped
images.

23. Math and science teachers encourage
attendance and participation by female
students in their classes.

24. Examples and methods of teaching used
in the classroom relate to minority and/
or female prespectives as well as to
majority perspectives.

,

5.76

4.60

.

5.90

5.94

IV. EDUCATIONAL PROGRAMS SECONDARY *** *** 4.46 3.31

25. A value system emphasizing achievement
is shared by the gifted and talented
staff, students, and parents/community.

26. Learning goals and objectives are
clearly defined.

27. Secondary students benefit from spending
a half day with their same age peers.

28. The public is satisP.ed with achievement
at the Center for the Arts and Sciences.

5.25

6.01

7.46

3.83

4.20

4.70
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Questions by Function

29. The courses of instruction are modified
frequently to keep them current.

30. The course work illustrates the inter-
relatedness of the various disciplines.

31. The schedules and/or courses allow for
students who are working in different
disciplines to work together to see
what their respective areas have in
common.

32. Many of the courses provide "hands on"
experience.

33. Special attention is focused on building
good continuity across grade levels and
programs.

34. Provisions are outlined for coordination
between teachers in the Center and in
the home school classrooms.

35. Collaborative curriculum planning and
decision making are typical.

36. Students attend the Center to take
courses in subjects at a more advanced
level than is offered at their home
school.

37. The Honors' programs in the high schools
do a sufficient job of providing advanced
course work to gifted students.

38. Information on drug education at the
Center is offered at the appropriate
level.

39. Student achievement levels assist in
future curricular planning.

40. Curricular plans on a given topic allow
students to select a sub-topic for in-
depth, independent study.

High Priority Need Index Values

T** EPS EP SPS SP SS

5.51

5.32 6.25 4.87

5.51

8.62 10.53 9.25 6.22

5.06 5.98

5.35 5.52 5.80

4.82 4.37
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Questions by Function

T**

Hi :h Priority Need Index Values

EPS EP SPS SP SS

41. Teachers at the Center integrate basic
and higher level thinking skills into
the curricu.um.

42. The course work helps to develop students'
skills in research methods.

43. Learning activities at the Center take
place at a more appropriate pace than
in the home school classroom.

V. EDUCATIONAL PROGRAMS - ELEMENTARY * * * * * * * * *

44. A value system emphasizing academic

achievement is shared by the gifted
and talented staff, students and
parents/community.

-45. Learning goals and objectives are
clearly defined.

46. Standards for learning are both chal-
lenging and attainable.

47. Students are challenged
tary level by attending

48. Promotion at Handley is
achievement rather than
in the classroom.

at the elemen-
Handley.

based on
time spent

49. Handley does a good job preparing
students for their next level of
education.

50. Elementary homework is regularly
assigned and checked.

51. Children have opportunities to write.

52. A special effort is made at Handley to
challenge more able elementary students.

,,.

4.77 3.66
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Questions by Function

T**

Hi.gh Priority Need Index Values

EPS EP SPS SP SS

53. Elementary courses of instruction are
modified frequently enough to keep them
current.

54. Handley does a good job of teaching
reading, writing, and arithmetic.

55. Handley teachers explain to students
the objectives of their lessons, so
that students realize what knowledge
and skills they will be expected to
learn.

56. Handley's curriculum is congruent with
the regular elementary curriculum.

57. The Handley staff coordinates instruction
grade-to-grade and plans the curriculum
sequentially.

58. Given the resources available, the public
is satified with academic achievement
at Handley.

59. Many of the courses provide "hands on"
experience.

60. Co-curricular activities are available
for students who wish to participate
in them.

61. Teachers at Handley do a good job of
teaching health education (which includes
a component on sex education).

62. Information on drug education at Handley
is offered at the apmopriate level.

63. Student achievement levels determine
future academic planning.

64. Learning activities at Handley take
place at a more appropriate pace than
in the regular classroom for academi-
cally talented students.

3.95

4.40
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Questions by Function

VI. PERSONAL DEVELOPMENT OF THE STUDENT

65. Students have opportunities to practice
leadership skills.

66. The program teaches students problem
solving techniques.

Hi h Priority Need Index Values

T** I EPS EP S PS SP SS

2.88

67. Students have opportunities to work with
other students of similar and dissiudlar
abilities and interests.

68. Students are encouraged and assisted
in developing career plans.

69. The visual and performing art classes
at the Center have career establishing
components as do academic courses.

70. Helping the student to explore career
possibilities is an important part of
the school program.

71. Students are expected to complete their
work and meet recognized standards of
quality.

72. Students have the opportunity to develop
a sense of responsibility and self-
reliance.

73. Students are encouraged to be indepen-
dent thinkers.

74. The gifted and talented program tries
to develop an appreciation of learning
in each student.

75. Students are encouraged to be concerned
for other people and their personal
property.

76. The program prwides students with
exposure to a variety of fields of study.

4.42

4.95

5.25 4.46
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Questions by Function..
High Priority Need Index Values

T** E PS EP

77. The gifted and talented program encourages
students to recognize and realize their
aptitudes, abilities, interests, and needs,

78. The program encourages students to estab
lish and pursue challenging goals.

79. The program fosters the development of

logical and convergent thinking in the
students.

80. The gifted and talented program encourages
the development of problem solving through
complex and abstract thinking in the
students.

81. The gifted and talented program fosters
the development of independent (self
directed) study skills and academic
selfdiscipline in the students.

3.60

3.92

S PS SP SS

5.55

VII. CLASSROOM MANAGEMENT 3.23

82. Parents are notified of discipline
problems.

83. Administrators support teachers in
student discipline matters.

84. The Center and Handley have good
discipline.

85. Teachers motivate students by using
rewards rather than punishments.

86. Students are aware of classroom rules.

87. A secure, attractive environment is
provided where the emphasis is on
achievement.

88. An orderly, productive working atmosphere
is generally maintained and time spent
on classroom management is minimal.

5.40 3.71 3.86

4.12
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Questions by Function

T**

High Priority Need Index Values

EPS EP SPS SP SS

VIII. TEACHER VALUES AND APPROACHES * * * * * * 2.88

89. Program teachers focus student attention
on lesson objectives by stating them
plainly and referring to them frequently.

90. Teachers set and maintain a brisk
instructional pace.

91. Teachers communicate effectively.

92. Teachers explain and demonstrate rather
than just assign seat work.

93. Teachers emphasize active student
participation in their classes.

94. Teachers teach at the correct level of
difficulty to promote student learning.

95. Teachers work on accomplishing the
instructional goals and objectives
with students.

96. Teachers know which skills are of
highest priority and the prerequisites
needed by students to learn the skills.

97. Learning tasks are matched to lesson
content so student success rate is high.

98. Regular, focused reviews of key concepts
and skills check on and strengthen
student retention.

99. Feedback from instructional observations
emphasizes improving instruction and
boosting student achievement.

100. Feedback to students is tied to learning
objectives.

101. To check understanding, teachers ask
clear, openended questions and make
sure all students have a good chance
to respond.

3.96

4.27
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Questions by Function
High Priority Need Index Values

T**

102. Classroom routines ale smooth and
efficient.

103. Teachers have assignments or activities
ready when students arrive.

104. Very little time is spent on non
learning activities.

105. Teachers know curriculum policies and
priorities.

106. Teachers are responsive to the student's
point of view.

107. Teachers are competent in student
counseling services.

108. Teachers function more like facilitators
than directors in their approaches to
the students' course work.

4.72

IX. STAFF DEVELOPMENT 4.57

109. Within the program, emphasis is given
to staff development and teacher skill
building.

110. Staff development programs are effectively
coordinated.

111. The gifted and talented program has an
effective inservice training program
for improving teaching skills.

112. The inservices provide valuable teaching
tools or information.

113. Content in staff development sessions

addresses instructional issues and
priorities.

114. Staff development and training are
supported with time and other necessary
resources.

5.34

5.60

4.86

EPS EP SPS SP SS

6.41

4.18

4.67

4.30 * * * 4.84 ***

4.83

5.13

5.84

6.82
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Questions by Function
High prion.utjeedIndex Values

T** I EIS gp S PS SP SS

115. The teachers and students have access
to consultants and to the most recent
advances within each area.

116. Administrators are involved in some
type of professional development

program.

117. The administration supports careers
enhancement possibilities for the
staff members.

118. Teaching excellence in the program
is recognized.

119. Staff development learning goals and
objectives are developed by teachers.

120. There is scheduled time for discussion
and deliberation of gifted/talented
issues at staff meetings.

6.81

L.51

4.63 4.53

4.72

6.77

5.04

9.31

X. PARENTAL INVOLVEMENT AND COMMITMENT 4.93 I 3.36 3.63 7.09 5.65 ***

121. Procedures for parental involvement in
the program are clearly communicated to
parents and used consistently.

122. Parents have options for becoming
involved in activities that support
the gifted and talented instructional
program.

123. The program's staff members provide
parents with information and techniques
for helping students develop their
giftedness or talents.

124. There is frequent two-way communication
between parents and the gifted and
talented program's staff.

5.08

5.12

4.68

4.08

3.78

7.68

6.93

5.99

Ao-meepolow.*
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Questions by Function
Hi h Prio

T** EPS

city Need Index Values

125. Parents are aware of their responsibil-
itieb for helping students develop their
giftedness or talents.

126. Parents realize the vocational value of
all of the gifted and talented program's
courses.

127. Parents of gifted and talented students
support the program.

128. Parents who supported their children's
involvement in the Center at the junior
high level also support it as strongly
at the senior high level.

129. Teachers encourage parents to keep track
of student progress.

130. Most parents are aware of the gifted
and talented program goals.

131. Encouraging parental involvement is an
integral part of the program's plans.

5.52

5.68

6.49

5.75

4.67

7.76

XI. AUXILIARY SUPPORT AND STAFF 5.22 9.32

132. Effective guidance and counseling are
readily available to each student in
the gifted and talented program.

133. The gifted and talented program's
guidance program helps students acquire
an understanding of vocational trends.

134. Helping the student to explore career
possibilities is an important part of
the total gifted and talented program.

135. The guidance program helps students to
realize the connection between their
course work and their career goals.

136. The librarians at the Center and Handley
ask for teacher suggestions when select-
ing new materials for the library.

8.34 19.60

7.79 16.35

4.98

6.77

6.75

12.32

6.15

EP SPS SP SS

7.82

4.06 9.02

6.65

4.46 8.75

4.87 7.92

7.01

4.24 5.36 2.88

7.62 3.96

6.01 6.67 3.90

5.21

4.37 7.92
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Questions by FunctiOn
High Priority Need Index Values

T** EPS EP SPS SP SS

13- The library personnel keep the building
staff up-to-date regarding available
materials.

138. Materials found in the library are
appropriate to the students served.

139. Audio visual materials are available
for classroom use.

140. Adequate time in the library is provided
to students to select materials.

141. The library collection adequately serves
the needs of staff and students.

6.80

6.04

6.15

6.99

4.92

8.22

4.03

5.62 5.92 10.16

4.24

XII. LEADERSHIP BY PRINCIPAL 4.09 8.37 * * *

142. The principals at the Center and at
Handley believe that all students can
learn.

143. The principals have a clear understanding
of the program's goals and are able to
clearly articulate them.

144. The principals are the instructional
leaders.

145. The principals make frequent classroom
observations to monitor instruction.

146. The principals initiate organized and
systematic improvement procedures.

147. The principals promote methods that
are known to create effective schools.

148. The principals carefully monitor new
practices.

149. The gifted and talented principals are
viewed by teachers as having relevant
instructional expertise as well as
management skills.

6.10 7.51

5.00 4.67

5.41 4.83

9.88

9.73

8.82

9.49

9.94
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High Priority Need Index Values
Questions by Function

150. The principals actively encourage cosr
prehensive programs. including multiple-
methods of identification, staff develop-
ment, program evaluation and revision,
and support system such as counselfng.

151. The principals use principles of super-
vision and feedback to communicate with
teachers regarding their instructional
methods in gifted/talented programs.

152. The principals are active partners in
long- and short-range planning.

153. The principals provide an encouraging
climate for innovation and exploration
by teachers and students.

154. The principals use suggestions from
their staff, teachers, and from the
community-at-large to assist in
planning and decision making.

XIII. COMMUNICATIONS/PUBLIC RELATIONS

155. The gifted and talented program conducts
business in a manner that inspires public
confidence.

156. The program administration ...ovides the
general public with accurate reports on
its performance.

157. Important information relevant to the
program and/or its students is provided
in a timely and intelligible fashion
to parents, staff, and students.

158. Parents are told about student successes.

159. The principals work to gain community
support for the gifted and talented
program.

T** EPS EP SPS SP

8.61

4.92 9.90

9.58

7.74

4.72 10.16

4.23 5.12

5.09 4.83 4.06 5.35

4.89 4.83
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Questions by Function
T**

High Priority Need Index Values

EPS EP S PS SP SS

160. The principals provide the community
with information about the effectiveness
of the program.

161. Achievement results are shared with
parents.

162. Achievement results are shared with
students.

163. The student progress reporting procedure
gives parents a clear understanding of
their child's progress.

164. The principals serve as a communication
link between the Board, the parents,
and the community concerning the program.
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